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 ABSTRACT 			
A Case Study of an Instrumental Music Program and 
Its Influence on the Culture of a School 
Anthony Terence Womack 
Brian Smith, Ph.D 
 
 
 
 
The purpose of this case study was to examine how participation in a school-
based instrumental music program contributed to the culture of a suburban high school. 
The questions guiding the research were: (1) How and why are multiple music programs 
supported by staff, students, parents and the community at this school? (2) What are the 
benefits of maintaining a music curriculum at the school? A single-site case study was 
conducted at Bigrock High School, a suburban public school in an area outside a major 
Mid-Atlantic city. 
The case study utilized in-depth interviews of students, parents, teachers, school 
administrator and members of the community as data sources. A content analysis of these 
interviews provided insight into perceptions and beliefs that stakeholders have about the 
value of students performing in musical ensembles at this research site. Three strands of 
literature helped frame the content analysis, namely self-efficacy, social capital, and the 
implementation of music schools. 
Findings from this study can provide useful ideas on how schools with fewer 
resources can benefit from having a music program at their site. This includes 
investigating programs that support the arts in and outside of schools. Future research can 
focus on schools with smaller music programs and investigate ideas on becoming larger. 
	 xii	
Additionally, future research can be centered on the level of musical influence to children 
whose parents/guardians also played a musical instrument. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
	 xiii	
 
 
 
 
 
	 	
 
 CHAPTER 1: INTRODUCTION 
 
In 2001, the federal government implemented the No Child Left Behind Act 
(NCLB), a set of policies designed to hold schools accountable for student outcomes. 
Arts and music programs saw numerous challenges to continue operating under NCLB 
policies (Major, 2013). Following NCLB, the federal government passed a series of 
unfunded mandates, causing schools to reallocate funds to support the new mandates. 
 Caffrey (2010) explained how the NCLB framework forced these federal 
mandates on the states, which reduced the local control of public schools. It mandated an 
increase in proficiency on mathematics and science of students in underprivileged 
districts, “while giving parents options that would not appear unless the school failed to 
improve” (p.1131). NCLB required proficiency reports based on yearly testing of 
students in grades three through eight. States were also mandated to administer a National 
Assessment of Educational Progress (NAEP) test every other year so the federal 
government could publish a national report card for the nation's schools. These 
requirements were designed as conditions for states to receive Title I funding. Each state 
was required to design and comply with an Adequate Yearly Progress (AYP) program for 
improvement in student academic proficiency rates (Caffrey, 2010).   
 As a result, many schools removed fine arts programs from their curriculum, 
including music education (Abril & Gault, 2008). While some schools have made drastic 
reductions in the music programs, other schools, and even whole districts, have 
accelerated their commitment to the arts and their students, by supporting and expanding 
their music programs (Coysh, 2005; Iida, 1991; Pittman, 2003). 
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Why is it that some schools have held on to their music programs despite financial 
and government pressures? There must be benefits, real or perceived, that make music 
programs appealing. What makes music programs so valuable to administrators, teachers, 
parents, students, and community members that they would continue to support these 
programs, even in the face of severe budget cuts? 
A survey conducted by the Gallup Organization (2003) indicated that 78% of 
Americans believe learning a musical instrument helps students perform well in other 
subjects. Additional research suggests that making music, rather than only listening to it, 
might have a longer-lasting impact on intelligence (Rauscher, Shaw & Ky, 1993). Being 
part of the social setting of a musical ensemble inspires some students, and this 
interaction amongst peers and the instructor boost confidence and raise self-efficacy, the 
belief that one can tackle hard problems (Bandura, 1977). For example, as a music 
instructor, this researcher has seen increased confidence by students who discovered and 
pursued musical interests. One shy student learned to play the flute and became more 
outgoing and social. In another case, a rebellious bully with poor attendance became an 
excellent percussionist and improved his attendance in a band and other classes.  
Students who play a musical instrument in the school band with their peers create 
a bond that extends beyond the musical performance. This relationship continues in the 
formation of sub-cultures in schools and society (Cottrell, 1996; Cusick, 1973; Head, 
1997; Kinney, 1999; Moffatt, 1989). Morrison (2001) suggests that music ensembles 
form "close-knit circles" and that school music classes are more than just classes but also 
a group of individuals who come together and create a distinct culture where they benefit 
from the interactions with each other and these relationships enrich their lives. 
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Statement of the Problem 
Many schools are cutting music education programs that may have value beyond 
just being an elective course in the schedule. This is occurring while some other districts 
continue to maintain various instrumental music ensembles and advanced music course 
offerings in the school schedule. These districts believe musical performance is worth 
keeping and they see benefits to maintaining music in the school. The National 
Governors Association (NGA) Center for Best Practices (2002) illustrates that arts 
education can have positive benefits for all students. 
What are the advantages and shared beliefs of the stakeholders that shape the 
culture of instrumental music performance at the school? Discovering why the 
participants believe this school has successful music programs will provide insight into 
how other schools can replicate and/or attain greater participation in their schools, 
possibly even schools with fewer resources. 
 
Purpose and Significance of the Problem 
The significance of the problem is to determine what the benefits are within this 
one school that has decided to continue music options. How those benefits exist for the 
children can be shared with other schools. The goal of this qualitative content analysis is 
to examine how participation in a school-based music program contributes to the local 
culture of a suburban high school. Hoy and Miskel (2005) explain that culture is a 
dynamic construct that unfolds “as organizational members interact, shared values, 
norms, beliefs, and ways of thinking emerge. These shared orientations form the culture 
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of the organization” (p.27). Peterson (2002) also defines school culture as “the set of 
norms, values and beliefs, rituals and ceremonies, symbols and stories that make up the 
‘persona’ of the school. These unwritten expectations build up over time as teachers, 
administrators, parents and students, work together, solve problems, deal with challenges 
and, at times, cope with failures” (p.1). 
The research study seeks to understand more about the cultural beliefs about 
musical performance that exist within and around the school. From a practical 
perspective, the results of the findings could assist school leadership in making decisions 
about keeping music programs in the school.  
 
Research Questions  
The purpose of this qualitative study is to examine the local culture that sustains 
the instrumental music program at the research site. The research questions guiding the 
study are: 
1. How and why are multiple music programs supported by staff, students, parents 
and the community at this school?  
2. What are the benefits of maintaining a music curriculum at the school? 
 A qualitative content analysis was conducted to better understand the beliefs 
about the importance of music programs at this school. This study involved a description 
and analysis of the social connectors, which are the people that a music student 
encounters directly or indirectly and who helps that student succeed in the music 
program. I observed social connections in school and at concerts that helped in 
understanding the importance of music to the school. These observations gave insight 
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into how student interactions contribute to the culture of the school and the community. 
This school site was the source of analysis in understanding the bounded social 
phenomenon of creating a culture of relevance around instrumental music. 
Conceptual Framework 
There are three strands to the conceptual framework for this study (see Figure 1). 
The framework is based on relevant strands in the literature and will be used to analyze 
and interpret the data from the interviews. Figure 1 shows a diagram of the framework. 
 
 Figure 1: The three strands of research that make up the conceptual framework for the 
dissertation research.  
 
 
 Self-Efficacy 
Self-efficacy is described by Bandura (1986) as people's beliefs in their abilities 
to attain accurate results by intentionally executing certain actions. Students perform 
specific actions to play a musical instrument. How these measures contribute to their 
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confidence is essential to this study. Emphasis on self-efficacy in this study focuses on 
individual student beliefs of what they can accomplish musically and how these skills 
benefit other areas of their development (Bandura, 1986). The study investigates self-
efficacy as it relates to student perceptions of how playing a musical instrument helps 
them in school. How music students perceive their capabilities and how community 
audiences respond to the resulting performances is both gratifying and validates the 
student confidence in a continuation of effort. The analysis involves student beliefs in 
their abilities to play a musical instrument and how it separates them from other students 
who do not play in their school.  Zelenak (2011) also highlighted how student 
achievements in musical performance have an active connection to their self-perception 
of self-efficacy.  
 
Social Capital 
Social capital is defined by Pierre Bourdieu as "the aggregate of the actual or 
potential resources which are linked to possession of a durable network of more or less 
institutionalized relationships of mutual acquaintance or recognition" (Bourdieu, 1985, p. 
248). This supports my study by defining social capital as the number of individuals who 
come together and support students in their learning. Parents, teachers, school 
administrators, and community members are “mutual acquaintances” of this active 
network.  Each actor in this network is a resource or a potential resource to support music 
students. The existence of these social capital relationships helps this study as an 
important link between the local school community to students who play musical 
instruments. Bourdieu (1984) also spoke on cultural capital and expressed a role of 
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sociology in education as a bridge between social and cultural reproduction. It contributes 
to the production of the structure of distribution of cultural capital among the social 
classes. These social classes were described as a set of traditions that nurture artistic 
development in a particular lifestyle.   
 
Implementation of Music in School 
Music in schools is a link that educates and unites students to achieve excellence 
in musical performances. Major (2013) describes how the implementation of music in 
schools was impacted by the No Child Left Behind Act (NCLB) of 2001. Specific 
guidelines focused on administrative accountability and emphasis on high-test scores on 
standardized tests in core subjects of reading and mathematics (Major, 2013). Funding for 
the schools was determined by student success in those subjects and led to less financial 
support for the arts, and music in particular. This shift caused a decline in music 
participation in some schools and the complete removal of music in many other schools. 
Those circumstances are relevant to the conceptual framework of this study. 
Music in schools is performance-based and contributes to strengthening academic 
skills with experiences of working together in a cooperative learning environment (Miller 
& Coen, 1994). This collaborative learning environment at school links to what Broh 
(2002) revealed as forging friendships based on social interactions by playing in musical 
ensembles. These relationships amongst students benefit their parents by creating 
communication streams between students to parents to teachers. This study is looking at 
the implementation of music in schools as part of the conceptual framework that will be 
used to collect and interpret the data.  
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Morrison (2001) proposes that school ensembles are not just classes or 
performance groups, but is a culture that “enriches the lives” of the student members (p. 
24). Students grasp positive concepts that nurtures their individuality and influences their 
environment by attracting others who share their beliefs. This growth in numbers affects 
the school culture. 
 
Definition of Terms 
For the purpose of this study, the following definitions will be used: 
Comprehensive Music Program: A music program with multiple ensembles, including  
chamber groups, jazz bands marching bands, concert bands, orchestras, and 
choirs. 
Culture: Everything having to do with human behavior and belief. 
Executive Functioning (EF): Cognitive capacities that allow for planned, controlled  
behavior and strongly correlate with academic abilities. 
Grit: Perseverance and passion for long-term goals. 
Instrumental Music: An artistic form of auditory communication produced by playing a  
musical instrument. 
Intelligence: The ability to perceive information, and retain it as knowledge to be applied  
towards adaptive behaviors within an environment. 
NCLB: No Child Left Behind Act 
Section Leader: the first chair, lead person of the music section of instrumentalist. 
Self-efficacy: people’s judgments of their capabilities to organize and execute courses of  
actions required to attain designated types of performances. 
SES: Socioeconomic Status 
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Social Capital: The ‘social glue' that holds people together in families and communities  
and gives them a sense of belonging in an increasingly fragmented and uncertain 
world. It is developed through our relationships, through doing things for one 
another and in the trust that we develop in one another. 
STEM: Science, Technology, Engineering, and Mathematics. 
Assumptions, Limitations, and Delimitations of the Study 
The assumption is that a music program is valuable and should be encouraged as a 
part of the school. The researcher has played piano and trumpet since the 5th grade and is 
a former band instructor who may have biases regarding musical repertoire and technical 
execution of various works.  
A limitation of this study is the research setting, which is a well-resourced public 
school in a middle-class suburb, so the findings may not be directly applicable to urban, 
rural or lower SES schools. Other schools were options, but this site was closer to my 
home and relatively easier access despite my not being a part of the staff.   
The delimitations exist at the boundary of the interviews which did not include 
non-musical students. Valuable information about the school culture could be obtained by 
talking to those students and parents not participating in music. This delimitation would 
contribute data for an understanding of what they believe are the benefits or lack of 
advantages to having a music program in school. Additionally, I did not focus on 
literature that explores how other types of school clubs and organizations (e.g. athletes) 
enhance the academic experience. Students involved in other school clubs were not 
interviewed. Those discussions would be useful for future research.  
Another delimitation is that my research focuses on the benefits of the school 
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music program and not the actual costs of maintaining this program at the school. This is 
a potential bias to the study in that it doesn’t focus on specific costs involving actual 
school budgets. Focusing on the budget would reveal other specific financial components 
of this school district that would be an ideal study on its own merit in comparison to other 
districts. I chose to focus the research on participant’s perceptions of the musical benefits 
to students, the school and the community.  
Some adults and parents also played musical instruments, which influences their 
beliefs about the culture of music performance and its positive benefits. There are 
possibly students who have dropped out of the music program who are not participants of 
this study yet could provide additional insight for future research. 
 
Summary 
This chapter introduced the framework and explained the purpose of the research. 
It establishes questions that will guide the study and explains the problem. It revealed the 
challenges of maintaining music programs in schools because of educational policies 
leading to financial restraints. NCLB was mentioned as a particular hindrance to many 
school music programs. The research site was able to overcome some of the mandates 
and kept music in this school. The site will be used to examine how the school values 
music and its benefits to the culture of the school. The researcher shared his musical 
background, which inspired his passion to pursue this study. The research questions were 
presented to guide the study in gaining insight into the culture of music and the school.  
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 CHAPTER 2: LITERATURE REVIEW 
 
Introduction  
 
This chapter provides an overview of literature relevant to understanding the 
study of music programs in this research.  Morrison (2001) suggests, "school ensembles 
are not just classes or performance groups, but guardians of their specific culture, a 
culture that informs and enriches the lives of its members" (p. 24). Schools provide 
musical opportunities for individual growth and collective nurturing of culture. Literature 
by earlier music education researchers (Liddell, 1977; Payne, 1990; Punke, 1972) has 
emphasized the importance of understanding the perspectives of school administrators on 
the value of music programs in schools. Studies have analyzed leaders' views in 
comparison to music teachers regarding musical goals of the program. For instance, Abril 
& Gault (2008) expressed how school administrators demonstrated their support for 
music education, but this support reflected the view that nonmusical outcomes were of 
equal importance as musical results. The administrators looked beyond the musical 
performances into other factors that included time management, self-discipline, and 
leadership skills. These are also admirable qualities for students at a school. 
I presented a brief overview of the chapter, I'll provide more detail about each of 
the three literature streams that I've relied on in the research. 
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 Self-Efficacy 
Bandura (1986) describes self-efficacy as people's beliefs in their abilities to 
intentionally execute certain actions to attain accurate results. These judgments of one's 
capabilities instill confidence that efforts will achieve desired outcomes. Students have 
motivations and goals for pursuing musical performance. These goals may include being 
a quality performer, making good grades in courses, and other benefits. Students enjoy 
playing a piece of music entirely because there is a feeling of confidence associated with 
mastering musical passages. McPherson and McCormick (2000) stated, “How students 
think about themselves, the task, and their performance is just as important as the time 
they devote to practicing their instrument” (p. 31). Hours of disciplined practice are 
involved in preparing successfully for a musical performance. Much of this practice 
occurs in isolation while some ensemble performances require additional group 
rehearsals.  
This study emphasizes the self-efficacy of students' musical accomplishments and 
how those skills benefit other areas of their development (Bandura, 1986). Believing in 
one's abilities has a strong influence on performance (Bandura, 1977, 1986, 1997). 
Zelenak (2011) also highlighted how student achievements in musical performance have 
an active connection to their self-perception of self-efficacy.  
Additional findings by Greenberg (1970) and Svengalis (1978) presented 
evidence that supports the influences of self-perceptions on student achievement and 
attitudes in music. These general notions of self-perception have been analyzed before 
and after Bandura developed his self-efficacy theories. Greenberg (1970) explored why 
some students were unable to sing in tune. Contrary to some literature that believed the 
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reason was due to a lack of training, Greenberg believed that “out of tune singing and 
under achievement in music was due to low self-concept of one's ability to succeed in 
musical endeavors. This self-concept was defined as the perception the individual has of 
himself” (p.57). Svengalis (1978) investigated adolescent males who enrolled in choir 
classes and found those participants viewed music as fun. The students also 
acknowledged support from family, school principal and non-musical teachers.  
McPherson & McCormick (2006) articulated how self-efficacy creates a structure 
that influences variables that are fundamental to music learning. Structured practice and 
rehearsals are examples of variables that require self-discipline and student self-efficacy. 
These researchers examined self-efficacy as a construct held by individuals before their 
participation in the study. They found the participants to possess "high levels of self-
regulation and mental discipline, in the form of practicing for extended periods of time 
and for many years, in order to achieve success" (p.334).  
Maddux & Stanley (1986) synthesized four sources by Bandura that contributed 
to an understanding of self-efficacy. The four sources were: Performance or enactment 
experiences, vicarious experience, verbal persuasions and emotional or physiological 
experiences. Bandura explained the performance or mastery experience as an individual’s 
experiences of success or failure while participating in the activity, vicarious experiences 
are the observations of others involved in similar tasks, verbal persuasion referred to 
judgments or opinions provided by others through social interactions, and physiological 
state relates to the degree and quality of arousal brought on by engagement in the task. 
Self-efficacy is used in this study in the context of social learning, as defined by Bandura 
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(1977), and to gain insight into the perceptions of how students benefit from playing a 
musical instrument. 
 
Social Capital 
Pierre Bourdieu defined the concept of social capital as "the aggregate of the 
actual or potential resources which are linked to possession of a durable network of more 
or less institutionalized relationships of mutual acquaintance or recognition" (Bourdieu, 
1986, p. 247). Parents, teachers, school administrators, and community members are all 
mutual acquaintances within the social network of the school band.  Each member of this 
network is a resource or represents a potential resource to support music students. Mutual 
acquaintances exist in local school communities and link students who play musical 
instruments. These institutional relationships make up the social capital. 
Bourdieu (1986) believed that "capital" is power and that it takes on three forms, 
economic, cultural and social. He further explained, "The volume of the social capital 
possessed by an individual depends on the size of the network of connections he can 
effectively mobilize and on the volume of the capital (economic, cultural or symbolic) 
possessed in his own right by each of those to whom he is connected" (p.247). He 
believed that both cultural and social capital are convertible to economic capital and 
social capital is dependent on both cultural and economic capital.  
Bourdieu (1986) continues with explanations of how replicating social capital 
requires unceasing efforts of social engagement and "continuous interactions with 
recognition that is endlessly affirmed and reaffirmed" (p. 248). This constant relationship 
by those mutual acquaintances is a vital support network for student musicians. Bourdieu 
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further believed that these interactions are social in nature and are unevenly distributed or 
attained based on social class. The wherewithal of the support network to provide 
continuous positive reinforcement to the student musician in the playing of the musical 
instrument is vital. 
Keeley (2007) interpreted the Organization for Economic Co-operation and 
Development's (OECD) description of social capital as "networks that share norms, 
values, and understandings that facilitate co-operation within or among groups" (p.103). 
The emotional, social and financial bonds benefit friends and family who share a musical 
culture. Keeley also explained social capital as bridges that stretch beyond shared identity 
and connects distant friends, colleagues, and associates. Finally, Keeley (2007) expresses 
social capital relationships as links to people and groups higher or lower on the social 
ladder. 
Social capital is the “social glue” that connects people together and gives them a 
sense of purpose in an uncertain world (Catts and Ozga, 2005). There are many 
advantages to maintaining meaningful relationships with family and other networks in the 
community (Catts and Ozga, 2005). This social capital network has resources of support 
that benefit instrumental music students. When these networks in the community support 
instrumental music performance, it emphasizes symbols and rituals that create a sense of 
identity that influences the school culture by celebrating ceremonies and events (West-
Burnham et al. (2007).  
Dika & Singh (2002) express the value of social capital in solving educational and 
social problems. The school principal, teachers, and community leaders make up the 
durable network that connects with students in the music culture of the school. This 
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system extends from the school to the community and takes on many forms. How well 
these networks function together determines the vibrancy of the music culture. 
Social capital connects people socially to others who are beyond their immediate 
circle and links them to formal structures that create additional opportunities (Putnam, 
1995). It is important for people to work together as a collective in seeking the attainment 
of individual goals. There are useful exchanges of ideas that contribute to the overall 
success of the group. An indication by (Blacking, 1973; Mithen, 2006) suggests that 
groups making music is a tradition and basic human need in many cultures. Students who 
make up this social network of music makers benefit themselves as well as parents, peers, 
school staff, administrators and members of the community. Mithen (2006) further 
explains social capital as, “Those who make music together will mold their minds and 
bodies into a shared emotional state, and with that will come a loss of self-identity and a 
concomitant increase in the ability to cooperate with others” (p.215). Wright (2012) 
stated that "music might be one of the answers to building social capital; a way of 
reaching outside individual identities and co-constructing new shared ones: a new 
sensation of 'we.' But to do this, we need to involve many more of our young people in 
making music together" (p. 12). 
The general notion of self-perception and self-esteem has been looked at before 
and after Bandura developed his self-efficacy theories. Maslow (1943) stated that 
“satisfaction of the self-esteem need leads to feelings of self-confidence, worth, strength, 
capability and adequacy of being useful and necessary in the world” (p.382). Rogers 
(1951) believed that human beings had "one basic tendency" to self-actualize their 
greatest potential (p.487). Broh (2002) revealed how music participation in the school 
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band forges friendships based on social interactions while playing in musical ensembles. 
The relationships between the students benefit their parents by creating communication 
streams between students to parents to teachers. Broh (2002) also expressed how parents 
gain opportunities to establish relationships with other parents and families. 
The social interactions with other students in the band and the connection with the 
teacher inspire the discipline to practice. Students also develop study partners for other 
shared classes. There are also shared interests that develop outside the music domain that 
serve as a support network. Heyworth (2013) indicates that music is a social and 
interactive subject that includes various levels of music making. He goes on to express 
how instrumental ensembles are an example of activities that draw groups and 
communities together.  When these groups and communities of a school support 
instrumental music performance, it can influence the culture of that school. The culture of 
a school and the capacity to sustain an instrumental music program there involves a 
network of parents, teachers, administrators, and a community that supports students who 
play a musical instrument.  
 
Implementation of Music in School 
Schools provide one set of links that educate and unite students to achieve 
excellence in musical performances. Major (2013) describes how the implementation of 
music in schools was impacted by the No Child Left Behind Act (NCLB) of 2001. Many 
challenges to music programs were based on this educational policy. The policies focused 
on administrative accountability with emphasis on high-test scores on standardized tests 
in core subjects of reading and mathematics (Major, 2013). Funding for the schools was 
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impacted and caused a reliance on student success in those subjects for many teachers 
and administrators to keep their jobs. This pressure led to lesser financial support for the 
arts, and music in particular. Major (2013) stated how this resulted in “reductions or 
elimination in budgets, programs, and staffing” (p. 6).  
Numerous administrators expressed the frustration of not having enough money to 
support music programs due to mandates of NCLB (Abril & Gault, 2008). Difficult 
decisions were made to cut music programs in many districts in efforts to focus on 
improving test scores and attract the financial resources that accompanied the mandate 
(Abril & Gault, 2008). This shift caused a decline in music participation in some schools 
and the complete removal of music in many other schools.  
There are beliefs that involvement in school music programs motivates students to 
stay in school and helps them achieve academically in other core classes (Deasy 2002; 
Fiske 1999; Helmrich 2010; Fermanich, 2011). Music students practice and perform 
cooperatively as an ensemble. The working together in a cooperative learning 
environment represents a benefit where music in schools has the most experience (Miller 
& Coen, 1994).   
Adderly, Kennedy, and Berz (2003) interviewed students who participated in 
music programs to better understand what it meant to be involved with music and how 
students found value in music participation. They investigated student perceptions of 
music participation through interviewing students from the band, orchestra, and choir. 
The study observed the formation of music sub-cultures in the school and related themes 
showing the "social impact of friends" (p. 193).  Adderly et al.'s study revealed that some 
students in these musical sub-cultures or cliques were high academic achievers with 
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confidence based on academic success and artistic success or both. Students described 
their passions for music as well as motivations such as "playing a musical instrument 
because my parents also played a musical instrument." The Adderly et al. study and my 
study are similar in mentions by some student's interest in seeking "music as a career." 
Students also referenced "being a part of something" and the social aspect of "making 
friends.” 
Where Adderly et al. (2003) interviewed only the music students themselves, I 
seek to find similar results by expanding the conversations to include the students in the 
school music program along with their parents, principal, teachers and community 
members. These perspectives are intended to provide a deeper insight into what makes 
the culture of music at the school and its community. Are the results of my findings an 
extension of their conclusions after a decade and do those results hold true today?  
 
Summary  
This chapter reviewed relevant literature that will form the conceptual framework 
for the study design and analysis of the data. The chapter revealed the three streams of 
the conceptual framework as the lenses used to view the data for this study. They are 
connected through the self-efficacy of student's belief in their abilities to play a musical 
instrument, which fuels that passion for playing. The social capital network of family, 
friends, school principal, teachers, and community leaders connect with students in those 
efforts and reflect in the conceptual framework for this study. The music culture extends 
from the school to the community and takes on many forms. How well these networks 
function together determines the vibrancy of the music culture. Finally, the 
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implementation of music at this school is an important lens to view the commitment to 
overcome challenges that may have stifled other schools from maintaining music 
programs. The conceptual framework is a basis to consider the benefits, relevance and 
offer conclusions. The next chapter will discuss the literature in more depth. 
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 CHAPTER 3: RESEARCH METHODOLOGY 
 
Introduction     
           The purpose of this case study is to examine what the school does to sustain a 
music culture. This involves an understanding of how music is valued and what the 
school does to nurture its growth. The research questions guiding the study were: 
1.   How and why are multiple music programs supported by staff, 
students, parents and the community at this school? 
2. What are the benefits of maintaining a music curriculum at the school? 
For reasons of confidentiality, the school was given the pseudonym Bigrock High 
School. Names of the principal, teachers, parents and students have all been replaced with 
pseudonyms when referred to individually. 
 
Research Design 
The proposed research was designed as a qualitative, single case study. This 
research was an in-depth exploration of a bounded system of individuals and processes 
based on extensive data collection (Creswell, 2007).  This case study was designed to 
illuminate a particular issue of instrumental music performance involving several 
individuals connected to a single school. This design was chosen because of the rich 
musical opportunities at this school site that are lacking at many other schools.  
The benefit of this type of study focuses on the school's instrumental music 
program and how the musical performance, student interactions with musical peers and 
other members of the student body, influences the culture of the school. This also 
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involves their parents and other members of the community. The school principal, 
teachers, parents, students and community stakeholders participated in interviews. Those 
interviews were coded, and thematic analyses of the results provide a rich description to 
understand how and why the school creates and values a culture of instrumental music.  
The design incorporated a case study qualitative approach, utilizing formal 
interviews as data collection techniques. A purposeful sample of students enrolled in 
music performance classes and their parents/guardians were invited to participate in the 
research. Creswell (2012) defines purposeful sampling as "intentionally selecting 
individuals or sites to learn or understand a central phenomenon" (p. 206). Students for 
the study were chosen by interest and by recommendation of the music instructor based 
on availability. Achieving multiple perspectives is essential to the research. For this 
reason, students, their parents, teachers and members of the community were invited to 
participate. Teachers of other non-music subjects were interviewed to see how music 
students behaved outside of their performance classes. The same was important in the 
community interviews where those participants were asked to describe the value of music 
to the community.  
 
Site and Population 
The site is a 9-12th grade school with an estimated enrollment of 1300 students 
and 121 of these students participating in music programs in the Fine Arts Department. 
The high school is in a suburban area outside a major Mid-Atlantic city. It is an affluent 
school with resources to support a symphonic band, jazz band, string orchestra, chamber 
ensembles and marching band. Many parents purchase the musical instruments for their 
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child.  Parents, school staff, and the community actively attend the musical performances.  
According to the National Center for Education Statistics (NCES) (2016), the research 
site has a student population of 86% White, 8% Black, 5% Asian and 1% Latino. The 
student teacher ratio is 13.5 based on 2008-09 data. Sixteen percent of the school district 
is enrolled in special education. The school's No Child Left Behind (NCLB) scores in 
mathematics were 38.2%, which was 35% lower than the State Average in 2011.  
This school has multiple music performing groups and has received numerous 
awards and recognition in competitive music festivals. This school is well supported by 
high numbers of students who are involved in the program as well as the number of 
parents who support by attending these performances. This school has participants from 
the community who also actively support the school bands. Participants from these 
segments of the school community are information rich for the research (Patton, 1990).  
 
Site Access 
The principal designated the band instructor to assist with the distribution of the 
formal request to participate in the study to students and their parents. The parents who 
agreed to participate returned the consent form and informed the band instructor of their 
willingness to be interviewed as well as their child. The interviews were then scheduled. 
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Research Methods 
Participants 
 
The following criteria were used to select participants: 
1. Principal permission to begin the research. 
2. Signed parent/guardian permission consent 
3. Teacher consent 
4. Recommendation from a music teacher  
All music students were invited and based on recommendations by band director 
and timely return of approved permission documents, 9 students and their parents were 
ultimately used in the study. I contacted approximately 10 to 15 teachers and made the 
study available to all teachers through the principal. Based on responses, 3 teacher 
interviews were used.  
Students were selected based on their interest in participating and the 
recommendation of the music instructor based on their availability and the willingness 
and availability of their parents/guardians. The 9th through 12th-grade students were 
enrolled in various musical ensembles at the school. Their aggregate interview data 
contributed to an understanding of how playing benefits them and contributes to their 
individual growth. Student interviews lasted 10 to 15 minutes. Their parents/guardians’ 
participation was a determining factor in the student participant’s selection in the 
research. Parent data gave insight into the support required for the student and how 
playing the instrument benefits the child and, in many cases, how it helps them as 
parents. 
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Community participants provided insight from many perspectives. Three 
members of the community who were willing and knowledgeable about the school band 
were selected. Interview times were arranged around their schedules. The interview of a 
community member who solicited band performances for various functions, revealed the 
appeal to the audiences and how it makes them feel. The Mayor of the city discussed how 
he requests bands for different civic roles in the community. He explains how playing a 
musical instrument, and the performances add positive energy to the events and the 
perception of the city. Purposeful sampling was used to choose the members.  
 
Data Collection   
 The data collection was attained through interviews of the participants to develop 
a rich description of the case and understand its complexities (Schram, 2003; Bloomberg 
& Volpe, 2012). The data provided insight into the perceptions of the participants related 
to students who play musical instruments in the school bands. Data included why the 
students value music and specific benefits of why it is implemented at the school.  
A written communication to the school administration explained the intent of the 
study. The principal assisted in coordinating the meeting with the band instructor. The 
band instructor communicated with the music students and their parents, which was 
beneficial in organizing the optimum schedule to solicit permission forms for interviews. 
Piloting of the interview questions was presented to the superintendent, principal and the 
band director of the research site. The band instructor provided valuable insight into best 
methods of gathering consent and the guidance counselor assisted by recommending 
other teachers who were willing to participate. Stringer (2014) recommends carefully 
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managing the research activities so that stakeholders can jointly construct definitions 
meaningful to them and provide the basis for formulating practical solutions to the 
research problem.  
The interviews involved open-ended questions (see Appendix A) to capture the 
data that were then coded for reoccurring themes. This interview method of attaining 
information from the participants captured their perspectives of music’s influence on the 
culture of the school. The researcher preferred this method, because it best yielded a 
personal story by each participant that expressed individual perceptions. The responses of 
the participants were recorded digitally on my Apple iPhone 6 Plus. All student 
interviews took place in a band classroom at the school. The principal's interviews 
occurred in his office, and the teacher interviews took place in their classrooms. The 
researcher interviewed parents over the phone. One community member was interviewed 
at their business office and the other two at their residences.  
Along with the students, I also interviewed the school principal, counselor and 
teachers. The digital audio recordings were downloaded from my phone to the 
TranscribeMe! transcription app. The audiotaped recordings of the interviews were 
individually converted into text and transcribed by TranscribeMe!. Any names that were 
accidentally mentioned were removed and/or changed. The audio recordings were 
password protected and accessible to only the researcher and the professionals at 
TranscribeMe! transcription services.  
This procedure involved the completed written transcriptions being formatted 
alongside the digital audio of the interviews and made accessible as a download onto my 
computer. This process enabled me to assign labels or codes to the data which "facilitates 
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searching through the data and locating specific text and words" (Creswell, 2006, p.241). 
Pseudonyms were then given to all participants to protect their true identities. I attended 
football games and have seen the marching band perform and the joy they experience for 
the half-time show at the games. I also observed the interviewees during a rehearsal 
immediately following a session of the interviews to better understand the focus and 
passion they have for participating in a musical ensemble. Additionally, I have observed 
a Winter Festival concert performance. 
 
Data Analysis Procedures  
The interviews investigated the participants understanding of student's approach 
to learning a musical instrument. The open-ended interview questions provided 
opportunities for additional unforeseen information. Such as possible outlier data unique 
to the study and inventive methods of playing a musical instrument that enhances student 
learning. Each participant was interviewed individually and each interview lasted for 6 to 
10 minutes with some interviews exceeding 10 to 15 minutes in duration. The transcripts 
were downloaded into Microsoft Word. I gained a general sense of the information after 
exploring the transcriptions by reading each of the interviews again.  
A content analysis method was used on the interview data. The goal is to study 
and "systematically describe the meaning" of individual students who all experienced the 
actions of playing a musical instrument (Schreier, 2012, p.3). This method is particularly 
useful in studies where the aim is to describe a phenomenon (Hsieh & Shannon, 2005), in 
this case the beliefs that people have about musical performance in schools. An inductive 
approach to the analysis involved: selecting the unit of analysis, open coding, formulating 
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preliminary codes out of the data, data coding, revising the codes, and developing 
categories and themes. 
I began the open coding process by making notations in the tracking section of the 
word processor where I organized the constant themes from the transcribed interviews. I 
used two or three words or phrases to label the evolving themes such as time 
management and social connections in this coding process. I grouped exact word phrases 
and other themes together in a file to keep track of which participants made the similar 
specific comments. The comments represented explicit or inferred communications 
reflected through the interviews (Hsieh & Shannon, 2005).  
Open coding of the data was used to develop broad categories that identified 
themes from the interviews. I grouped the codes after identifying similar themes in the 
interview data such as, "playing a musical instrument in the band is fun for students 
because they feel like “one big happy family.” I attempted to keep the number of 
categories between 10 and 15 as recommended by (Morse & Field, 1995). Upon further 
reflection, I was able to create subcategories of the larger clusters. For example, the 
category of leadership was refined into discussions of personal responsibility and 
disciplines.  I limited the analysis of the codes to those areas of participant perceptions of 
why multiple musical ensembles are supported and the benefits of maintaining music 
programs at the school.  
 
Ethical Considerations 
There were multiple ethical considerations in this study with the first one being 
consent. The researcher submitted a written request to the school superintendent to begin 
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the research. The participants were: the school principal, teaching staff, the parents and 
the student members. Selected 9th thru 12th-grade students and family members were an 
intricate part of this study, which required IRB approval.                                                             
No data were collected or contact made with other participants until the Principal 
or designee granted permission. Parent consent forms were distributed to students to take 
home to their parent. Only signed parental consent forms participated in the study. There 
were no penalties for those who do not participate. Teachers, administrators, and 
community members who participated in the study also completed consent forms. 
This qualitative research utilized interviews to recognize the uniqueness of each 
individual and the setting (Ravid, 2011). All names were changed to protect the identity 
of the people participating in the study. During the data collection and analysis, all data 
remained confidential (Creswell, 2012). The researcher used pseudonyms for all 
participants as well as the name of the school, district, and locations (Denzin & Lincoln, 
2000). 
 
Summary 
This chapter discussed the methods used in gathering and processing the data for 
the study. Ethical considerations and data analysis were also discussed. The research took 
place at a high school in an eastern suburban city in a predominantly upper-middle-class 
socioeconomic area. The superintendent of schools granted permission for the study after 
receiving official forms on behalf of Drexel University as well as positive results of child 
abuse clearances and FBI fingerprinting of the researcher.  
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Data collection was performed at optimum times so as not to diminish class time 
for the students yet in a manner of convenience for their availability. The same was true 
in respecting the schedules for the adults who participated in the study.  
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 CHAPTER 4: FINDING, RESULTS AND INTERPRETATIONS 
 
Interviews with participants revealed a variety of themes related to playing a 
musical instrument in the school. These included social connections, discipline, 
leadership and academic connections. These will be described in detail in this chapter. 
 
Patterns and Trends 
Various stakeholders participated in the study, including the following: 
1. Students who play a musical instrument 
2. Parents who provide support and encouragement 
3. Staff and teachers at the school.   
4. Community representatives who supports the education by attending 
performances and providing additional performance opportunities. 
Individuals from each of these stakeholder groups were interviewed to understand 
better their interest in sustaining music programs at the school. The interviews were 
transcribed by a professional service called Transcribe Me. The subsequent analysis 
revealed different insights based on the participants' individual musical experiences. 
Table 1 shows specific information on the student participants regarding their grade level, 
gender, instrument played, and music ensembles they are a part of. 
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Table 1  
Display of Student Participants 
 
Pseudonym Grade  Instrument  Ensemble  Gender 
 Ian 9 Saxophone Concert Band, 
Jazz Band, 
Marching Band 
Male 
Samuel 9  Alto 
saxophone  
Concert band, 
Marching Band 
Male 
Nadia 12 Flute Wind ensemble, 
drum major, 
Marching Band 
Female 
Stephanie 12 Flute Concert Band, 
Marching Band.  
Female  
Trevor  11 Percussion Concert Band, 
Marching Band  
Male  
Matthew 10 Clarinet  Wind ensemble, 
Marching Band 
Male 
Jared  11 Alto 
saxophone.  
Jazz band, wind 
ensemble, 
marching band.  
Male 
Kyla 10 Electric 
bass. Tenor 
Saxophone.  
Marching Band, 
Jazz Band and 
Wind Ensemble 
Female 
Antoinette 12 Flute  Wind ensemble, 
marching band 
Female 
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Student Descriptions of Their Musical Experiences 
The following data provides additional insight into student's introduction to 
music, along with their grade level, instrument they play and ensembles they are a part of. 
These descriptions provide a deeper sense into knowing the participants. 
Ian is a 9th grade student who plays saxophone in the concert band and jazz band. 
His first musical experience was in the fourth grade where he began playing in an outside 
band program due to his attending Catholic school. The organizer had musical 
instruments and asked for volunteers to come up and play. He came up to play the 
saxophone. “I got a noise the first time. I played saxophone from then on.” 
His Dad played in the band and was also drum major his senior year in school.  
Mom, Dad and the entire family loves to hear him play. 
Samuel is a 9th grade student who plays alto saxophone in the concert band. He 
described his first musical experience: “Well, when I first got into music, it was sort of 
like in my fifth grade. One of my friends, he played saxophone, so he said that I should 
try it, so I did, and I really liked playing saxophone, so I got into the band. And I started 
renting my instrument. And yeah, that's how I got into music.” 
Nadia is a12th grade student who plays flute in the wind ensemble and is the drum 
major in the marching band. Her first musical experience was seeing her brother perform 
with the 4th grade chorus and watching a bunch of people working together to do one 
thing, sing. She explained the emotional experience of feeling joy in how others could 
make her feel a certain way. Both her parents played in their school band and they come 
to all the performances and believe she will be a better person by also playing.  
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She views herself as a logical thinker who is stuck in her ways. She admits to having a 
“this is the way you must do everything approach”. 
Stephanie is a 12th grade student who plays flute in the concert and marching 
band. Her first musical experience was listening while mother sang to her. She grew up in 
the church and understands how the “individual fits with the collective” music ensemble. 
The challenges in playing a musical instrument are the effort “you” put forth or not 
putting forth enough effort. It’s a “responsibility thing” and growing up in church 
contributes to music being a big part of her life. Her family really enjoys it and views it 
as a “spiritual thing”. 
Trevor is an11th grade student who plays percussion in the concert Band. His first 
musical experience was taking piano lessons when he was younger. Both parents played 
piano when they were younger and didn’t like it but wanted their kids to have the 
experience. He was impressed by his piano teacher playing Fur Elise.  
Matthew is a 10th grade student who plays clarinet in the wind ensemble and 
marching band. His first musical experience was playing the violin while living in 
California. He didn’t like it so he switched to clarinet in the fifth grade then moved here 
(Bigrock). He tries to be involved with the band as much as possible. He does band and 
private lessons after school with plans to audition for the community band. His challenge 
is practicing getting their muscles prepared to compete musically for chair position and 
district festivals.  
Jared is an 11th grade student who plays alto saxophone in the jazz band, wind 
ensemble and marching band. He was exposed to trumpet and piano in the home at an 
early age by both grandfathers. That same piano is in the home where he played piano 
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parts with father while grandfather played trumpet. His family has high regards for his 
musical performance and the whole family is musical. They try and make it to at least 
one of the repetitive concerts, even if they are busy. He with family members performs 
between acts at his synagogue.  
Kyla is a 10th grade student who plays electric bass and tenor saxophone in the 
marching band, jazz band and wind ensemble. She remembers the musical experience of 
listening to the Ramones music group in her father’s car at the age of five or six. She then 
realized that “lyrics tell a story”. This was a “big epiphany when I was older and actually 
learned to play and get involved with music”. Her father is a “big punk guy music lover”. 
Kyla started playing electric bass then her parents tried to give her piano lessons but that 
didn’t work out. She didn’t like it. She enjoys reading and recalls studies that say, 
“teenagers’ involvement in the arts is good for brain development when they are going 
through all those changes”. She regrets taking her current statistics course and feels it is 
“totally useless to her future”. She plays a lot of instruments and sees it as an expressive 
outlet in what she can’t say in words or on paper. Her challenges are the callouses on her 
fingers from playing string instruments and playing saxophone to move up to “higher 
levels”. 
Antoinette is a 12th grade student who plays flute in the wind ensemble and 
marching band. She is section leader of the flute section and recalls watching her 
grandmother play the family piano when she came to visit. Neither of her parents are 
musicians so being around her grandmother all the time made her the role model. She 
believes “one can play a musical instrument their entire life, unless one breaks a hand or 
something”. She started playing piano then learned other instruments.  
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A challenge for her was transitioning from a very small catholic school band to a much 
larger high school band. She said she was “used to playing by myself at my old school”. 
The following participants were also interviewed and provided their perspectives 
into how students benefit from playing a musical instrument.  
• Nine parents – a parent of each student participant. 
• Principal – the principal of the school. 
• Counselor – a counselor at the school. 
• English teacher – a teacher at the school. 
• Science teacher – a teacher at the school. 
• Band teacher – the band teacher at the school. 
• Community veteran – a member of the community.  
• Community business person – a member of the community. 
• Community mayor – a member of the community. 
 
Through interviews and data analysis, I arrived at the general themes and 
definitions represented in Table 2. As explained in Chapter 3, I conducted a content 
analysis that included coding interview data and organizing the resulting codes into 
categories and subcategories. For example, Confidence Booster and Uplifting Experience 
were blended with Source of Motivation and created the Motivation theme in Table 3. 
Leadership and Personal Responsibility were also blended. Discipline encompasses 
characteristics of Leadership and Personal Responsibility and is categorized as 
Disciplined Leadership. 
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Table 2  
 Themes expressed by participants in the study 
 
Theme Subtheme Definition 
Social Connector  Those elements of making friends and the 
camaraderie of being with others. 
 Community The aspects of musical performances and the 
interaction with the audiences of the 
community. 
Motivation  Things that inspire students to perform, 
practice and to do more.  
 Confidence 
Booster 
The element of having successful musical 
experiences in playing a musical instrument 
that yields a positive self-assurance. 
 Uplifting 
Experience 
The exhilaration of mastery and 
accomplishment of playing a musical 
instrument. 
Leadership  The perception of students as being confident 
and willing to take charge in various 
situations inspired by playing a musical 
instrument. 
 Discipline Student emphasis on mental focus to perfect 
various aspects of playing the musical 
instrument. 
 Personal 
Responsibility 
Playing an instrument fosters students' 
awareness of their actions and how it impacts 
their existence as well as others.  
Creative Outlet  The component of music that nurtures the 
emotional fulfillment of the student 
performer. 
Generational 
Mentorship 
 Students see positive adult musical role 
models at home, school and the community.  
Financial 
Investment 
 The monetary commitment related to 
sustaining a music program at school and the 
requirements made for parent and student care 
and maintenance of the musical instrument. 
Academic 
Contributor 
 The aspects of playing a musical instrument 
and the perception of transference of success 
in other core subjects. 
 Well-
roundedness 
A belief that music helps students become 
versatile in other academic disciplines.  
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Table 3 shows the frequency of participant responses. Participants from each 
segment of the interviewed population made references in almost every coded area. The 
exceptions for the Principal were Motivation, Creative Outlet and Community 
Engagement where there was not a specific comment connected to those themes. The 
Community segment also did not mention themes of Creative Outlet, Generational 
Mentorship and Academic Contributor. Students, Parents, and the Principal did not 
mention the theme of Community Engagement.  
Additionally, the totals show the rank order of responses with Social Connector 
ranking the highest and Community Engagement ranking the lowest of mentions. 
 
Table 3  
Themes and Number of Responses 
   
 
 Student 
(n=9) 
Parent 
(n=9) 
Teachers 
(n=4) 
Principal 
(n=1) 
Community 
(n=3) 
Totals 
(n=26) 
Social 
Connector 
7/9 9/9 3/4 1/1 1/3 21/26 
Motivation 7/9 7/9 2/4  0/1 3/3 19/26 
Disciplined 
Leadership 
5/9 7/9 3/4  1/1 1/3 17/26 
Creative 
Outlet 
6/9 5/9 4/4  0/1 0/3 15/26 
Generational 
Mentorship  
7/9 3/9 1/4  1/1 0/3 12/26 
Financial 
Investment 
2/9 3/9 4/4 1/1 1/3 11/26 
Academic 
Contributor 
4/9 2/9 4/5 1/1 0/3 11/26 
Community 
Engagement 
0/9 0/9 2/4 0/1 3/3 5/26 
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Most responses made direct references to the themes or strong inferences. In this 
section, I will describe the themes that participants discussed during their interviews.  
 
Music as Social Connector 
The social connector received the most mentions by the participants. They 
perceive the personal interactions with their peers and that being together is important.  
One theme showed how music benefits students and others by serving as a social 
connector. Playing an instrument in the band ties a lot of people together to form 
something bigger. This bigger something involves a connection that unites and makes 
them excited about being together socially. Many of the students enjoy studying together 
and attending other social events with their fellow band members based on their music 
participation. They consider the band camaraderie a larger segment of peer support and 
"one big happy family." One student, Samuel, commented, "Well, it sort of just means 
being part of something bigger and like—you make a lot of friends and stuff in the band." 
Another student said, "So it's just one big family, and it's like my home, so it's like 
whenever I don't feel comfortable somewhere else, I can always rely on the band to just 
be there. And I like to be as active as I can just to keep that feeling, I guess." 
 Social connections were a theme that evolved in my study where students enjoyed 
being together beyond the hours of school practices and performances. These music 
students moving together as friends appear as “cliques” as described by Adderley et al. 
(2003). Some parent and community participants mentioned how they were initially 
called "nerds" as in uncool and studious, but believe the current student participants are 
popular and have a more positive perception and personal confidence (Kinney, 1999). 
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 Parents appreciate the camaraderie that their children experience by playing a 
musical instrument. One parent said, “I know with Anna being part of the band, it gave 
her that niche and that camaraderie that is so important here to our youths." Another 
parent made this comment on the musical connection, "It's connected them with a really 
great group of kids. It's been a very important part of his education, absolutely." A parent 
furthered the school band theme. "It's definitely something—he's been able to grow in 
friendships, meet new people." This parent articulated a perception of how their child has 
matured socially through relationships with band friends. 
A scary part of high school is coming in as a freshman. Some kids make friends 
faster and easier than others. The band gives incoming freshman a core group of family 
that makes the first year in high school less stressful because of the musical experience 
and playing the instrument. The social aspect of the band camp is one of those 
experiences. One parent explained: 
When he started at Bigrock this year and just the pre-season stuff in the summer 
and then marching band camp and the whole marching band season, and now 
they're in a concert band, that's been huge for him. It has helped him make a 
smooth transition into high school. He started September already knowing close 
to 100, 150 kids because he had to be working with them for two to three weeks 
in band camp. 
 
Mrs. Rollins, the mother of Stephanie, did express a different feeling regarding 
her involvement with the band, “I find that I'm not as involved as I would like to have 
been, not including this year. My work schedule and then also that it's been a little 
cliquish, so I've just dabbled here and there really." This parent was not pleased with the 
social aspects connected with the other band parents.  
Another parent, Mrs. Crowley, explained the benefits of playing a musical 
instrument and her child Nadia's band camp experience at the school. "When she got to 
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high school, she knew a whole variety of people of all grade levels. She made friends 
quickly. There was always like a safe sort of home base at school for her to be in." This 
quote from the parent gives insight into how playing a musical instrument in the school 
band helps new students just to a new educational environment. 
 The school has a mentoring program that pairs upperclassmen with new and 
incoming freshmen. The principal explained: 
I met with an incoming freshman during lunch one day, just to see how 
things were going so far with all the freshman. One of the students, I 
asked, "How's it going? Are you doing your homework? Everything is 
going well?" and he looked at me, and he said, "Yeah, I'm doing 
everything. I'm in the band. 
 
The principal further stated how the student said, “And all my friends in the band, 
they won't let me not do my homework. They work with me. They help me with 
everything.” The principal concluded with, “He was just so happy that he was able to be 
so successful, and he was attributing it to his participation in the marching band and his 
peers in the marching band just helping him. He was so happy to tell me that.” These 
comments suggest how student relationships in band are support networks beyond the 
music that extends into other academic support as well.  
 
Music as Motivation 
 The motivation theme includes subthemes of music serving as a confidence 
booster as well as an uplifting experience. The participants emphasized these experiences 
in similar manners through different terms that suggested how playing music inspired 
them. Uplifting experience is construed as sources of motivation that connect with the 
personal creativity of the child through musical involvement. The interviews were taken 
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literally in that various participants actually used those phrases which led to the creation 
and coding of the theme. Playing a musical instrument is motivating to both the person 
performing as well as those who listen. One student explained:  
Well, I listen to a lot of music, a lot of different kinds of music: jazz, rock, punk, 
and ska. And I guess I have a lot of people that I really like, and I try to be like 
them. So, personally, I guess playing a musical instrument makes me, not saying I 
necessarily want to be famous for it, but I want to aspire to be as good as I can be, 
just like those people I guess. 
 
One parent of a student attended a former school that didn't have an extensive 
music program. The parent stated, "It's actually kind of interesting because the school that 
he came from last year was a little Catholic elementary school who didn't really have a 
band. They maybe had a handful of kids that played musical instruments. And he found a 
lot of frustration in that because he wanted to be challenged, he wanted to learn more, and 
grow."  This family ended up leaving that school and coming to the Bigrock School 
because of its reputation and strong musical culture.  
Another parent shared how his child sought music on his own and engaged 
himself. He stated that for his child, “The work they do is never good enough for 
themselves.” This self-motivation sustains a culture of excellence in the band that builds 
character in individuals to try harder. Still another parent, Mrs. Crowley, serves as the 
motivator of their child by providing much-needed support from home. “I try to be an 
active band parent. I’ve chaperoned and attended meetings. I try to keep in touch with 
Mr. Snedeker about what she should be doing and what we need to do.” 
A teacher shared this belief, "I think when students find something that is really 
important to them and helps intrinsically motivate them, so if there's something that a 
student wants to be a part of, if it's music or in a band or things like that, they will." 
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Various comments by students revealed a lot of self-confidence about their 
abilities to execute musical techniques. One student Antoinette said, “You explore so 
many styles of playing. It helps you with confidence, I think.” Another student Nadia, 
smiled while explaining the perception of her parents' view on her confidence. “They 
(parents) love it [chuckles]. I think they've seen the way that it changes the people who 
go through the program, and it changes the way you think, it changes the way you act, it 
changes everything about you and what you can do.”  
A student Jared stated, “You have to be really confident, practice your music. It 
teaches you consistency, I would say, and routine, which is definitely helpful, especially 
in school.” This comment reinforced the theme of confidence in preparation for 
performances and the importance of playing your musical part correctly.  
Regarding the importance of music to their child, a parent stated, “I think because 
it gives him a sense of mastery over something”.  Mastery over certain music breeds 
confidence that is crucial for young students in their development. Another parent 
explained, "The love of music, it teaches them responsibility, organization." The mother 
continued, "I'm an administrator myself in another school district, so I realize the 
importance of the arts. Music and art are just as important as the academics because we 
have so many students that are music smart or art smart, and they don't excel 
academically, or they're not athletes. This (the arts) is so important for their confidence 
and for our children to be involved in the music and arts." 
A student who used to be nervous blossomed into a more outgoing person who 
"people deserved to have her input on things" according to her parent. The father 
continued: 
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She was scared to death to go to band camp after she graduated eighth grade, 
going to Bigrock in ninth grade. She was terrified, she wanted to back out, and 
she's a socially anxious individual. Once you get to know her, she is very 
outgoing, but she is very socially anxious, and she was terrified. She went to that 
band camp; they absolutely kicked those kids' butts. I just can't believe the 
workout these kids got, and she stuck with it. And she's little, and she's delicate, 
she's hard as nails at the same time [laughter], and he beat her senseless, and she 
enjoyed it. The first day at the new school at Bigrock, the scariest times for 
anybody, she already had a core group of family there waiting for her. So, she had 
no problem adjusting to high school whatsoever, and the only thing it did for her 
was make her blossom into more of an outgoing person who people deserved to 
have her input on things but were too nervous to give before. That is the most 
important thing. 
 
Musical involvement inspired her new confidence. She discovered a new voice 
through the thrill of applause from her playing, and the support of her peers ignited this 
aspect of her personality.  
Another parent explained, “The most important thing I have learned from Janet 
becoming a nearly accomplished musician is she's listening to something that I normally 
would just dispose of immediately and turn the channel on or something like that because 
it doesn't please me. If she likes it and is listening to it, she's basically listening to ears I 
helped develop since she was born.” This statement describes a parent's pride and an 
intentional focus on keeping the child motivated.  
The development of a positive self-image is important to young students. The 
band teacher explained, “Between the ages of 14 and 18, it just changes a person. You 
become who you're going to be in your life, and that's always great, watching people's 
self-confidence and self-image, getting a sense of who they are, developing and watching 
them kind of blossom through the musical experience is a common situation in this 
room.”  Discovering who they are as a person and how they fit within the spectrum of 
others is a priority for some. An outcome is to discover who you are and believing in 
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yourself. Some students enter the school band program lacking these traits, but, through 
the musical experience of playing an instrument, they find themselves and can guide 
others based on their experiences and journey to attaining self-confidence. The band 
teacher further explained:  
I had a student, she's now graduated, and who admitted to me that early on she 
was a very depressed young lady. She was involved in self-harm. She had suicidal 
thoughts, and she found herself through this band program and the support that 
she got and the fact that she learned to do something well in her learning to 
playing the clarinet and she graduated a very confident young lady that is now 
able to counsel other teens that are in situations like that.  
 
Music involved a carryover experience that boosted confidence and motivated a 
student to participate in other passions. The parent explained, “I think it's really important 
to my son. It makes him such a better person. It gives him a different level of confidence 
that carries over to the classroom and that carries over to the athletic field or the 
swimming pool." This student became a confident individual who also plays in a musical 
ensemble. 
Students at the site made comments about playing a musical instrument in the 
school band and how it makes them feel. Themes of exhilaration in playing and how it 
affects the school day were mentioned. One student described, "I think that the common 
thing is that, it's a break time for me. I enjoy it." It makes them feel good, so they play for 
the enjoyment of a break in the day from other classes in school. Another student 
expounded this way, "It's like a job, but you don't have to do it. It's participation, but it's 
what you make out of it. Whatever you want to do—if you want to have fun with it, then 
you can have a good time with it. But if you look at it as like some boring job, then it's 
not going to be much fun, but I like to look at it as having fun, and something I like to 
do."  
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Another student stated, "I like how it feels. I enjoy it. Because it gives me some 
time in the day to not have to worry about doing, like writing a bunch of stuff and having 
to put the stuff into calculators. It just lets me be able to play clarinet and stuff. Music for 
me is something that I enjoy doing, and I wouldn't be able to live without because I'm 
debating on pursuing a career in music or something else. So, it's one of my top choices." 
Still, another said, "I enjoy it, so I guess it's easier to force myself to practice." They 
relish the opportunity to relax while at school by playing their musical instrument.  
The school provides opportunities for students who just want to participate for the 
enjoyment. The counselor teacher explained, “They give an opportunity for everyone to 
join the band. Yes, the ones that are more gifted and talented are placed in an ensemble 
group with the smaller, more difficult pieces and music to learn. But I think, similarly, as 
we are—that we value everybody academically, I think that the music department does a 
nice job of empowering students for the love of music, even if they're not going to be 
music performers after high school." 
Music is also enjoyable for those listening to the student artists. A community 
member said, “I think it's of great value here because you can see when they sing and 
play the music, the whole atmosphere seems to have a great pick up.” Another 
community member explained, “The value is, for one thing, it's an educational value also. 
People hear the musicians, be they the band again or singing groups, and makes parents 
think, 'I'd like my son or daughter to go to Bigrock or my grandson and granddaughter go 
to Bigrock. I would like them to go to this school district because I hear them so often, I 
see how happy they are."' You don't usually hear musical organizations from Bigrock 
singing sad songs [chuckles]. They are always singing upbeat songs or well-known 
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songs. They make people happy, and they leave a great impression.” Even long-time 
community members living away from home commented on the joy of the school music 
programs. For example, one person currently on duty in the Air Force said, “My friends 
all downloaded on to their Facebook sites the videos so I could see them perform. Which 
made me feel good.”  
 
Music as Disciplined Leadership   
The broad theme of leadership was merged with personal responsibility and 
discipline. Interviews mentioned these characteristics as some music students at this site 
take initiative to consciously behave in ways that presents a positive reflection on the 
band and the school. This structure is relevant to the principal in maintaining an orderly 
school environment.  
Various aspects of decision-making were noted by the principal who attributed 
some of the leadership demonstrated by the students to the competence and effectiveness 
of the band teacher. He explained, "our band director's pretty strong, and the leadership 
development that he does, directly and indirectly, is a very positive attribute to what we 
do here at the school. I was just so impressed by what they were doing. That correlates 
into what we're doing academically." The principal made references to the band teacher 
and the implementation of music in the school as well as the social capital aspect of 
networks with shared norms that facilitate cooperation amongst the group. 
Personal responsibility was mentioned by five students whereas only one parent 
mentioned this aspect regarding their child or as a characteristic seen through the playing 
of the musical instrument. Parents emphasized leadership in their child’s musical 
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experiences. "There's a cause and effect. I do this. I get this. This is pleasant. This is not. 
You just decide for yourself, the decision making starts there." Another parent indicated, 
“Well, she now is section leader. So, she assumed a leadership position, which we were 
excited about. That again is more than just being the leader for that section of 
instruments; it's also she has a responsibility to be a leader to others and set a good 
example and service to the rest of the school. So being the section leader, it gives her the 
opportunity to do that, a lot of community service which will help her as she goes on to 
college." 
It was interesting to hear experiences of a community participant who shared this 
story of his child’s leadership development through playing a musical instrument in the 
band. He explained: 
I saw a person who was late, who didn't care much about things, turn into 
somebody who was early, on time and generally ahead of time, took 
leadership, took charge; all this from the band, I mean nowhere else could 
he get it. He's an excellent musician; I saw him push himself where all 
these things with regards to just the DOD (Do or Die) in general, the 
military. They want you to do better than you are; they want you to be 
bigger than yourself. They always want you to go outside of your comfort 
zone. And he did all those things without much hard pushing from our 
end. He did it on his own, he wanted to do it, and he engaged himself, so it 
was really good. 
 
 The community member sees leadership qualities and respect of the rank as 
important attributes in the marching band programs.  He continued:  
It's a paramilitary organization, the kids have leadership skills, and they're self-
governed; it's an impressive thing to see. They watch themselves; they manage 
themselves, they lead themselves and what they do is excellent. The work they do 
is never good enough for them. They always try harder. It aligned with what I do 
in the Air Force…From a historical point, I watched the kid—my son, Junior—
who was not a very aggressive, outgoing child, turn into a mature adult within a 
couple of years of being in the band. 
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The band experience also gives students a chance to connect with other students 
to improve their musical playing and hone their craft. The structure of the band program  
enables students to compete for chair positions in the larger ensemble such as marching 
band, orchestra, and symphonic bands. There is also the leadership challenge of playing 
in advanced groups such as the wind ensemble. A student described it this way, "In wind 
ensemble, especially, you're most times the only one on your part, so you have to be 
confident, practice your music. It teaches you consistency, I would say, and routine, 
which is definitely helpful, especially in school."  
The drum major is the field general who leads the band on the field for half-time 
shows at football games. She explained, "I was the drum major this year, so I got a lot of 
experience with—well, all throughout four years, and even in middle school with all the 
things that I did. I got to know a lot of what it means to be a part of it…I kind of got to 
see it from all different angles, and every single one was good.”  This student participant 
also directs the band and was very articulate during the interview while exuding 
tremendous confidence in her leadership ability. Another student explained her role this 
way, “I would say I'm pretty involved. I am a section leader, meet and run the sectionals 
and help people out. And I think, in fundraisers, I try to be there as much as I can. I try to 
help out after school if we need to set up something for a performance.” 
The band teacher instilled leadership skills into the music students. The principal 
acknowledges the band teacher, Mr. Snedeker as strong and credits the leadership 
development that he does as directly and indirectly as very positive. The band teacher 
empowers the students to embrace their positions of leadership. He permits the drum 
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major to conduct the marching band while on the field because this is their role. It is 
fascinating to watch the magnitude of this acceptance of responsibility by the students.   
 The theme of responsibility was interrelated with leadership and arose numerous 
times in the interviews. Playing a musical instrument, especially in an ensemble, teaches 
you responsibility. One student stated, “You have to know your part to be able to be a 
valuable ensemble member.”  
Another student spoke confidently on her thoughts about music and the 
responsibility of the band students: 
I definitely think so, because even with the people who do music, you'll see we're 
all part of our own community. And automatically, if you're a student in the band 
or a student orchestra, you have a certain amount of trust placed in you that you're 
a responsible person. That you don't have a lot of the worries that —they kind of 
worry about people who aren't in the musical program. And I think it's because 
the teachers and a lot of the administration realize that we're all trying to be a part 
of something bigger. And that we understand that, and that we're all working 
towards something, and that's something for the community, that's something for 
ourselves, and it's not just about what do I want. It's about what can I do.  
 
  Still another student indicated, "I think it is because people in band are—they 
have the extra responsibility of knowing their music. It's something you master and have 
to know. I think it's a skill that people honor." 
 Parents believe in the responsibility factor, and one stated, “It makes him such a 
better person.” “They know how to be on time for things, they know how to beat 
deadlines, they learn how to get focus and work hard on something or be able to listen 
and direct listening and focus more carefully, so those things start to spread out," was 
stated by a teacher. 
  A community interviewee explained, "I saw a person who was late, who didn't 
care about much about things, turn into somebody who was early, on time and generally 
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ahead of time, took leadership, took charge—all this from the band." This person was his 
son. 
 An enormous amount of practice is required to play a musical instrument 
proficiently. Mental focus in practicing and performing to perfect various aspects of 
playing the musical instrument is an important component. One student described that 
musical discipline in an interesting way: “You don't need anything to pre-determine to go 
into music, and it's one of those things that you can learn just through practice, and it's a 
great, like, extra thing to do. A little bit more than just what the school requires us to do.” 
A student described their experience in wind ensemble this way, "In wind 
ensemble, especially, you're most times the only one on your part, so you have to be 
really confident, practice your music." This practice requires discipline, and a student 
made these comments:  
 I think that both my mom and dad would say that it's one of the most important 
things that I do all day, and just all year. Because my mom has said multiple 
times, no matter how frustrated I get with my band director or the people around 
me, it's like she says that ever since I got into high school, and started doing band 
here, that I've changed a lot as a person—both with like my discipline.  
 
  Another student relishes the challenge of music as something they are not used to 
so they "have to practice." There is a culture where the principal expounds, "If they are 
not practicing if they are not disciplined, they're not going to sound as good as they do."   
 A parent explained, "We try to encourage her to practice, we buy her the instruments." 
Another parent describes her child's commitment to practice by commenting, "I'm one of 
the band parents, so I try as much as I can to be a part of any of the activities. I volunteer 
as much as I can, reached out and also tried to extend her practice as far as getting a 
private instructor." Another parent expressed the importance of practice by stating, "She 
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was section leader this year, so I opened up my home so that they can come here and 
practice, at different times."  
 A community member voiced his support for the diligent practice regime of the 
band by saying, "I went and got general stars for each of the drum majors. At the end of 
their week of practice before the show in the summertime where they get ready before 
they go back to school.” 
 
Music as a Creative Outlet 
The term “creative outlet” was mentioned and interpreted to encompass a phrase 
“well roundedness” which was mentioned by some participants. This was characterized 
as an expression of the freedom to create that nurtured other areas of the student being in 
the discovery of new things. A study by Lund and Kranz (1994) interviewed musicians 
and explained how a significant increase in emotional intensity and focus occurs as the 
performances near. Several musicians mentioned a feeling of exhilaration as they 
"brought the music alive," but said that effort is needed to keep one's nerves under control 
as this euphoria increases.  
Musicians seemed to have realized the degree of emotional involvement that can 
accompany artistic creativity and performance. They have described this relationship as 
an important and very personal component in preparing for a performance, stated that it is 
a highly individual phenomenon, and noted that it could help improve one's professional 
focus and level of performance skills (Lund & Kranz, 1994). When children enter the 
music classroom in the school for the first time, many of them come with positive 
attitudes towards creative activity, enjoying it and believing they are creative. Playing a 
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musical instrument nurtures this personal expression. One student, Antoinette said, “It 
just helps you enhance who you are just by expressing yourself through the notes you 
play and how you play it and all the different ways you can make that sound.”  
One teacher captured her perspective of the school's role in the creative 
fulfillment for students this way. "Well, I think the school should be a community where 
students can learn, grow, achieve and be a positive contributor too. So, we have to find 
things that students of all talents can participate in and feel good about that 
participation. And for some students, that's going to be music." This creative outlet serves 
to release feelings and satisfy certain individual emotional needs. A student, Kyla 
explained, "I feel playing an instrument is one, a great creative outlet, and it's a good 
break from all the academic stuff you have to do during the day." Ian expressed, "It's just 
whatever you want it to be." This captures the depth of creativity that he believes can be 
attained through playing a musical instrument. Jared's mother stated, "just in general, it 
provides a good creative outlet.”  
 
Music and Generational Mentorship 
The generational attribute reflects how parents and/or other adults influence the 
students who play a musical instrument. These relationships inspired and encouraged the 
students as exhibited in the responses. Support from the adults contributed to this 
confidence and motivation. 
In this school, some parents played a musical instrument. The culture of this 
school is that there are also adults who played a musical instrument. A student, Nadia 
stated, "they were both musical, my dad tried but—they were both active in their course 
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in their band in high school.” Stephanie said, “My parents played instruments when they 
were younger. My dad played the saxophone, and my mom was trained in piano.”  One 
more student, Trevor, explained it this way, “I took piano lessons when I was younger, 
and it was something both my parents did when they were younger, but they never really 
liked it, but they wanted both of their kids to have some experience with musical 
instruments.”  
Another student, Jared commented:  
Okay. Let's see. My grandfather played trumpet, and we used to play when I was 
about five, four, four or five, I don't remember—but we had a piano, which 
belonged to my other grandfather which we now use, and it still works great, it's 
still our piano that we use. And I would play a Billy Joel song, "My Life." I would 
do the two bottom notes. There were two octaves, and my dad would do the top 
part, which is a little more complicated on the piano. So, we would have a little 
duet, and my grandfather played the trumpet. 
 
Yet another student said, "My sister is in college marching band, so people are 
watching her perform. My dad likes music. He plays guitars, he's pretty good at it, but 
he's not one of the kinds of guy to go to orchestra performance or something." 
 A parent explained how, “The things they did in marching band season just blew 
me away as a former high school drum major and marching band person, loving it. But 
we're just kind of at the entry level right now as freshman parents in the first semester of 
the school year. When he started playing, I broke out the clarinet that I hadn't touched in 
almost 20 years since I was in high school and just played stuff with him to practice.” 
Another parent commented, “I came from a family of musicians so, we always hoped that 
she would play an instrument, and I think as she got into high school it became her 
niche.” 
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The principal also shared his personal experiences of having played a musical 
instrument. He commented, “I know I played an instrument. My daughters play, so I 
know the correlation between the discipline necessary to learn an instrument and how 
that correlates to the classroom.”  
There was one student, Antoinette, who stated the opposite regarding musicality 
of parents and support, “They really, really do support me, just because they've never 
been musically involved in their childhood.”  
 
Music and School Financial Investment 
The significance of maintaining a budget for instrumental music programs is a 
huge endeavor. The term financial investment generated different responses depending 
on the participant. Some participants had a perspective of the school funding related to 
fine arts versus athletics. The question also led to discussions of how parents support 
their child through purchasing an instrument and the dynamics of private lessons and 
other financial aspects that encompass being a musician at this site. A culture of 
commitment to the arts is a prerequisite and demands the support of the major board 
members and other passionate community stakeholders who are loyal to the cause. The 
principal said of the current school budget: 
This is my first year as being a principal. So far, I haven't come across any 
challenges. I think the school district and the school board really supports—they 
support all programs. And I've yet to come across any issues, with trying to obtain 
funds for particular programs. What's been budgeted has been sufficient so far. 
So, I haven't had too many challenges so far. 
 
The principal's perspective reflects a supportive working relationship with the 
school board that is crucial in furthering other meaningful objectives. He also emphasized 
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the importance of implementing music in schools and the degree of social capital by 
commenting on the success of school fundraisers contributing to the renovation of the 
grand piano. The principal mentioned the "hefty approval contribution of more than an 
additional 10 thousand dollars from the school board, sealed the deal" and demonstrated 
an impressive budgetary wherewithal and show of support to the instrumental music 
program.     
This school has maintained an active music program for quite some time. All 
stakeholders seem to understand how lucky this school is regarding support while other 
schools are having budgetary issues. One parent explained, "I believe they do, I think that 
as far as I know, there is for the district, there's support for the music program, and I think 
we're fortunate in that regard in terms of other schools having budget issues. We've been 
able to maintain a strong music program, support it.” 
Despite a real consensus on the successful budgeting, a teacher shared the 
concern, "I would say a disparity between what the administration budgets and what the 
students need or want doesn't seem to always line up with everything.” This comment 
shows the healthy dynamic of financial differences in opinion in a competitive school 
culture. A parent also voiced, "I think the musical department at Bigrock is probably one 
of the best. If they cut anymore—they've already cut too much, man. They got to stop 
doing this because this is an affluent community. There's a ton of dough out there. We 
know because we pay it. They got to stop cutting that program. They can put in a $2.5 
million [athletic] field and go into debt if they want, but go into the same debt for the 
music and arts programs because they're every bit as important as the athletics, if not 
more, because it develops your brain more than bashing around in a helmet. That's it." 
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 One counselor had a different perspective on the budget. She explained, “So for 
me, it's a little frustrating because we don't have the resources, and the resources, for us, 
are people. "So, the struggle is there's a limited amount of resources for staff, and staff is 
spread thin. For me, the programs that I think are vital to my job, which is the overall 
success for our students in school, are really impacted by the budgetary crunch for staff."  
Regarding budget and the funding for the music program, she continued with an 
anecdotal mention about grit and the following on financials: 
There's something about that grit that comes from being a musician because it's 
not necessarily easy. Sticking with it is their reward. And so—yeah, I think that, 
absolutely, it's money well spent, because I think it doesn't just impact the music 
program, it impacts the rest of the building. 
 
Another school community member voiced this financial opinion regarding whether it is 
worthwhile to encourage and support music in schools: 
It is ultra-important. Our leadership, our school boards and our superintendents of 
school are always struggling with what to do, how much money they have and 
how they can work these programs. The parents and I see this now because the 
generations are changing. I've watched this, and I can see an email structure 
coming out where Snedeker's (band director) asking for support. Come out, we 
need people to come out, and chaperone and people don't come. I see that we have 
a lot of parents and they're happier with just sending in a check and saying we're 
supporting the band than being involved. 
 
The band teacher doesn’t feel slighted and voiced this expression, “And we're 
lucky because I think some other schools maybe don't put the arts in the proper place and 
they don't put the money towards it. But I really think that ours is very supportive. And 
budget wise, we always can have a little bit more money than we can do what we can. 
And I do have to make these justifications every year and just try to get people to 
understand what we need and why we are asking for it, and how it's going to benefit kids. 
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But yes, I believe personally, of course, I believe that it belongs, but I also feel like my 
administrators are supportive in that." 
 
Music as an Academic Contributor 
 Whether perceived or actual, some students at this site suggested a positive 
relationship between their music courses and some other academic classes like 
mathematics, sciences, and language arts. The term “academic” is used in this section to 
describe other courses than the music classes at the school. Multiple students commented 
on a transfer of knowledge that comes with playing a musical instrument and the study of 
it in the band class. The participants responded on a musical connection to student 
academic success in some other classes.  One specific example was referenced by a 
student response, “…and the science, because Mr. Snedeker (the band teacher) will be 
talking about the waves and how they stop and when you tune you can hear it. So, it's 
kind of like a mix between all the art and all the science, and that's why I really love it.”  
Another student expressed: "It's a whole learning experience, and I think it helps 
people a lot, and it helps me in so many other things with just different ways of learning 
how to do things, and that's helped me in all my subjects, I think that's helpful." Yet  
another student explained how playing a musical instrument in band class connects with 
academics: "For me, it's kind of like a different insight to how things work. I love science 
and math and stuff. So, the first year taking physics, I'm great at it, I love it, and I love 
pre-calculus right now. And, I play piano and when I play piano, it's kind of like a mix 
between all the stuff I read in English, like all the poetry and stuff…"  
A parent revealed the depth in her belief of music to other academics by 
explaining, “I believe learning music, being able to read it, definitely helps them in their 
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development, and also academically I think it helps them.” A teacher made this comment, 
"Well, my students who are involved in band and orchestra do tend to be higher 
performing students. That's just my anecdotal observations." 
The teacher continued, “I think that our school values rigor and achievement. I 
think our school values higher order thinking. We would like students to be challenged in 
their classes, not just at the basic levels, but we'd like students to be making connections 
between different subject areas, working at levels that are above just your basic 
rudimentary type of problems. And I do think that music plays a role in that because I 
believe that those types of connections you would need to—in your brain to make those 
higher order thinking is facilitated through the study of music.”       
The band is one of those programs that has established the school's identity 
through its musical successes. The principal values the performing arts and proudly 
explains, "I think if there's any money you put towards the program that's helping build a 
positive culture in the school, that's allowing students to perform better academically." 
 The music teacher believes, “That what they gain through the study of 
instrumental music is affecting their math scores, it's affecting their work habits in other 
classes." The counselor stated, "the students rise to the occasion, and even students who 
are marginal academically, they know it's essential for them to be on their game. And so 
that confidence that they are capable of it then bleeds into all of their other academics." 
Various participants frequently used the phrase “well-rounded" to describe how 
playing a musical instrument carried over into other areas including academic realms. A 
member of the teaching staff gives insight into musical experiences that make for a well-
rounded student: 
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Well, I think our school feels that by improving our students to be good citizens 
of our community. I think that's important, that's something that we try to teach 
them. And by doing that, we try to make them well rounded in various aspects to 
make them better citizens and make our community and our area a better place 
today. Well, the musicians are seen in our community in a variety of ways. They 
are in parades; they perform in front at different assemblies. Before our winter 
break, they offer a concert that all the students go to. So, I think, it is a way of 
offering our students a different perspective of school, and it gets them involved 
in the community. And honoring things like our veterans, and honoring different 
things are important to our community. And really getting it out there, letting 
everyone see what a great music programs our school has. The band honoring the 
veterans and other different things is important to our community and letting 
everyone know what a great music program our school has. 
 
 Many of the music students have confidence and the belief that playing a musical 
instrument makes them versatile in other areas, well rounded, and a better student. One 
student said, “Because you have to know your part to be able to be a valuable ensemble 
member. And then also I feel like it relates different subjects, like math and stuff. I feel 
like it helps make you a well-rounded person, including marching band as well.” This 
self-imaging is a characteristic of many of the band students.  
 A parent also acknowledged the value of music and its importance to their child. 
“Well, I always tried to have music be a part of her life, I just think it makes you a more 
well-rounded person. So, when she was young, she played the piano, and then when she 
was in fourth grade she started playing the flute". This comment was also anecdotal, and 
no precise description for ‘well-rounded' was given. At the time of the interview, it 
seemed to infer the term means, "being good at other things as well." 
Music and Community Engagement 
The students also make connections with the older population in the community 
by performing in the community, for example, in nursing homes. Mrs. Einstein, a science 
teacher, mentioned, “I do think our school does have a lot of community outreach 
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opportunities. For example, we do a lot of performances with our (Sunnybrook) 
retirement community. So, one of the ways that we can have our students making 
connections to the older population in our community is by sending them there for 
musical performances or singing concerts and whatnot.” The band provides a community 
outreach, and she continued by explaining, "It's a way that people who might not have a 
direct connection to our school building can see the kind of positive things our students 
are doing, to make connections with them.” As an example, there were many community 
service opportunities for students in various ensembles.  
The parades for Veteran’s Day and other seasonal performances in the community 
are well received and deeply appreciated. The mayor expressed, “almost everything that 
the Bigrock Band and others do are pleasant, cheery, or the song that most people can 
relate to.” Another community member explained, “On my deployment off to 
Afghanistan and in Afghanistan, I flew a flag for the band and presented it to them in 
their honor for doing the things that they do keep the arts, the music, playing. You can't 
imagine when you have nothing to listen to or nothing, to see something from home 
makes a world of difference in a day.”  
Two teachers spoke on student performances in the community including nursing 
homes and other settings. Community participants also mentioned the community 
engagement theme. 
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Interpretations 
How and why are multiple music programs supported by staff, students, parents 
and the community at this school? 
 
Marcinkoniene and Kekäle (2007) describe the culture of an organization as “a 
cluster of values, beliefs, traditions, specific relationships and unique climate shared by 
its members” (p.97). This case study revealed a culture where music was supported 
through various groups, including parents, teachers, administrators and the community. 
There was also one parent participant who described various "cliques" in this culture that 
she did not like. But others gave positive statements about the benefits of the music 
programs. The multiple bands and ensembles are supported by financial resources and 
budgetary support by the school district. This support reflects a commitment to the music 
performance by parents, students, teachers, administrators, and members of the 
community. The culture of music performance is nurtured and fueled by high morale, 
enthusiasm and their beliefs in the outcomes it represents. 
The principal acknowledged the school's music budget, saying, "I've yet to come 
across any issues, with trying to obtain funds for particular programs. What's been 
budgeted has been sufficient so far. So, I haven't had too many challenges so far." This 
comment regarding "few challenges" speaks volumes given the school budgetary crises 
occurring in many other school districts. This school is not an urban high school in a poor 
area, and the property taxes reflect a degree of affluence. A teacher mentioned, "And of 
course, our older population is still paying property taxes, so we would like them to have 
a very positive image of Bigrock High School. And they might not necessarily have 
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that if they weren't seeing the musical concerts and choral concerts.” A member of the 
community explained, "This is an affluent community. There's a ton of dough out there. 
We know because we pay it." 
Support from the school board is evident in the principal's response, "I think that 
what we look out with the band is the needs versus the wants because the better you get, 
the more you want. But I think the 'want' that just got approved was the grand piano. 
That's a very large financial commitment by the school board." This response shows a 
level of support from the community and a willingness by the school board and 
superintendent to provide financial resources. The positivity continued with expressions 
by the exuberant new principal's belief that the district supports every current program.  
 The principal believes the budget is warranted in his comments, “So, I think it's 
all justified by what's happening in that area of the building, with their students. I think if 
there's any money you put towards the program that's helping build a positive culture in 
the school, that's allowing students to perform better academically.” It is important that 
administrators support the values of music programs, which often times are related to 
nonmusical outcomes (Abril & Gault, 2008). 
Parents who back their child with rehearsals also exhibit a level of assistance. One 
parent explained, “I have opened up my home so her section can practice because she is 
section leader.” Nadia, who is the drum major in the marching band, was exposed to 
music in the fourth grade. She expressed the support from the parents in commenting, “I 
think that they've seen that it's a really important part of your life and that by doing it you 
can be a better person. I know they love it because they come to everything.”  
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The band teacher compared his challenges of managing the instrumental program 
as a microcosm of the district's challenges. “I think that the same challenges for music 
teachers are the same challenges for school districts in general. There's less coming from 
the state, and a lot more oversight on what it is you are spending, and communities that 
don't want to see their taxes raised.” 
  This school, unlike many others in the country, continues to receive financial 
resources for instrumental music. The principal believes the funding continues because of 
the support from the school board. To that end, Principal Norton explained, “So, I think 
it's all justified by what's happening in that area of the building, with their students.” He 
also commented that “the school district puts into the music program and they see value 
in what's happening as well.” The band teacher believes the school is supportive, saying, 
“I don't find it, at least in our district, that music is put on the backburner, or that they 
would fund x, y, and z before would even look at us. I think we at least get a fair shake 
here, and I think our administrators do try their best to support us. They're just finding 
that they just have more and more limited resources as the years go by.” This band 
teacher says the school providing and acting on music's behalf is essential to stabilizing a 
positive culture for music and validates increasing numbers of music ensembles at the 
school. 
 Comprehensive school music programs offer multiple bands for all levels of 
musicians to participate, even those who do not have aspirations of majoring in music.  A 
positive school culture accentuates academic excellence yet understands the significance 
of creative outlets for its students. The counselor, Ms. Hilton stated, "You can see in the 
way our music department gives an opportunity for all levels of musicians, and music, 
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and chorale students, and string ensemble people." The term "all levels" suggest that 
students, no matter their proficiency or expertise, will be allowed to participate in music 
classes. The ensembles at the school includes the pep band, concert band, wind ensemble 
jazz band, marching band with auxiliaries of the color guard, flags and majorettes, 
The counselor continues, “They give an opportunity for everyone to join the band. 
Yes, the ones that are more gifted and talented are placed in an ensemble group with the 
smaller, more difficult pieces and music to learn. But I think, similarly, as we are—that 
we value everybody academically, I think that the music department really does a nice 
job of empowering students for the love of music, even if they're not going to be music 
performers after high school.” This perspective reveals a music program that intentionally 
seeks to provide creative opportunities for as many students as possible. There is a 
concerted effort to expose the students to positive experiences at school with music being 
one of those valued experiences. 
 
What are the benefits of maintaining a music curriculum at the school? 
 
Music as a subject is just as important in today's schools as it was in the day of 
Horace Mann, the founder of the American school system (Miller and Coen, 1994). 
Miller and Coen (1994) emphasized how music in schools forms a cohesiveness of 
learning that embodies self-discipline and hard work in that educational environment. 
Schools and districts might support more music programming if finances were available.  
Woodworth, Gallagher, and Guha (2007) conducted a statewide survey of arts programs 
in California utilizing survey results from 1,123 respondents along with case studies of 31 
schools in 13 districts. There was a decline in students enrolled in music from just fewer 
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than 820,000 in 2000-2001 to approximately 520,000 in 2005-2006. Results also showed 
a disparity in arts education offerings, with students in high-poverty schools having less 
access to arts programs than their counterparts in more affluent school districts. 
 
Administrator’s perspectives of the goals of music programs differ from those of 
music teachers (Liddell, 1977; Payne, 1990; Punke, 1972). Punke (1972) compared the 
views of school administrators and music teachers in Colorado about the role of music in 
the public schools. The results showed three significant differences: 1. Principals 
believed winning athletic teams were more effective at fostering positive community 
relations than outstanding music performing groups. 2. Music teachers believed that 
music should be taught as an academic subject and administrators did not agree. 3. Music 
teachers believed students were not given enough time to create their own music, 
administrators were uncertain.  
Liddell (1977) replicated Punke’s study by comparing the attitudes of school 
board presidents, superintendents, principals and music teachers toward music. Mean 
scores for music teachers were higher than all other participants in every area except 
music’s role in public relations. Liddell recommended keeping administrators informed 
of the benefits of music in the curriculum. Payne (1990) researched administrators and 
music teachers giving them questions to rank the justification of music education. The 
results showed music teachers and superintendents giving music education as “aesthetic 
education” the highest ranking. School board presidents and building principals rated 
“self-esteem” the highest. Abril & Gault (2008) expressed how school administrators 
demonstrated their support for music education, but this support reflected the view that 
nonmusical outcomes were of equal importance as musical results.  
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Findings from another study analogous to mine mentioned themes from 
administrators, teachers and community members (Major, 2013). Participants in that 
work agreed on the importance of music education and valued the well-rounded 
education it brought to the school curriculum. Administrators went further, 
acknowledging the commitment by the teachers to the students and the community as 
well as recollecting positive musical experiences of their own (Major, 2013). Similar 
experiences were expressed in my study where the principal also played a musical 
instrument in school.   
Students feel a strong bond of camaraderie and support from peers brought 
together by playing a musical instrument in the band. "I really care about each individual 
in the band. I feel like, within my section and outside, we all grow really close, and 
people you can depend on and talk to" was mentioned by one student, Stephanie who is a 
section leader and plays the clarinet. Then there was Samuel, a 10th-grade saxophone 
player, who explained, “Well, it sort of just means being part of something bigger and 
like-- you make a lot of friends and stuff in the band, so I really enjoy that part of it. It's 
just a great thing to do. It just prepares you for life.” 
Musical performances that bring communities together fuels the passion for the 
band support network. It unifies classmates and people around them in a positive manner. 
Antoinette, a senior and section leader, mentioned, "So it's just one big family, and it's 
like my home, so it's like whenever I don't feel comfortable somewhere else, I can always 
rely on the band to just be there. And I like to be as active as I can just to keep that 
feeling, I guess.” 
	 68	
She continued by stating, “We play music, which is obvious, but I think we do so 
much more than that.” She continued, “We do so much for other people too, like 
entertainment, like accompanying people, and I think music is something that can bring 
together communities in so many ways. I don't know anyone who doesn't like music. It's 
just something, I think, that just unifies people, and unifies your classmates, and just 
people around you.” This corroborates an earlier study by Adderly, Kennedy and Berz 
(2003) where students at their research site formed musical sub-cultures that are 
connected by shared values of music participation.  
Mrs. Crowley explained the benefits for her child Nadia, "When she got to high 
school, she knew a whole variety of people of all grade levels; she made friends quickly, 
there was always like a safe sort of home base at school for her to be." 
Mrs. Goldberg described the benefits of her son Jason’s musical social connection 
this way, “Yeah, and I think it's a good a group activity, having to work with others. It's a 
good skill.” She continued by explaining an additional benefit. "I think it really connects 
him socially; it really expands his social group with kids who I think are generally good 
kids." 
Mr. Oakley, the parent of Kyla, explained the benefits of playing a musical 
instrument, "because it just opens a whole new horizon for you. It takes doors down that 
you didn't know existed." He continued, "A musical instrument, if presented correctly to 
an individual, so as not to scare them off, no matter what age they are, if you can take the 
person who may never have seen a musical instrument or held one before and you've-- if 
you tell them, "No, you can do this," and give them a guitar and show them a couple of 
things, they would get immediate gratification."  
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The community benefits the school music program by attending performances and 
creating special occasions that provide musical performance opportunities for the 
students to showcase their talents. These performances provide additional goals for 
students to practice and prepare. The community benefits from the performances by 
experiencing the enjoyment of being entertained by the students. Ms. Einstein, the 
science teacher, expressed the community benefits by saying, “We do a lot of 
performances with our Sunnybrook retirement community. So, one of the ways that we 
can have our students making connections to the older population in our community is by 
sending them there for musical performances or singing concerts and what not.” She 
continued, “It's a way that people who might not have a direct connection to our school 
building can see the kind of positive things our students are doing, to make connections 
with them.” The mayor explained the benefits as “having music in your life usually 
makes you a more relaxed and not a stressed person.” 
 
 
Summary 
 
The research study used interview questions to capture the participants' beliefs in 
instrumental music performance and its influence on the culture of this school. This 
school relies on a network of social capital consisting of a nurturing educational staff to 
provide quality instruction. The school administration values music performance and 
maintains competent music teachers and other staff to facilitate and communicate with 
the parents. The school has financial resources to sustain the music program and has the 
support of the district, which provides what is needed by the music department, according 
to the principal. He believes in the system that is in place and relies on the instrumental 
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music social capital network of support that mobilizes to augment deficient areas. The 
administration meets with the staff to gather feedback and allow their active participation 
in decision-making towards improving the music department.   
The music program connects with various aspects of the mission and vision of 
this school by celebrating students' individual talents and efforts. Themes from the 
research revealed increases in student’s confidence through self-efficacy of participation 
in the music ensembles. Themes from parent interviews gave insight into the benefits of 
maintaining a music program and how to support the child in this journey. Caring parents 
transport their child to and from performances until the student can drive him or herself 
as well as provide financial assistance in the purchase or rental of a musical instrument. 
The students are motivated to pursue their passion for music performance, and the 
community connects with the school in appreciation of the musical performances. 
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 CHAPTER 5: CONCLUSIONS AND RECOMMENDATIONS 
 
Introduction 
          I will provide an overview of the major findings of the research in this chapter and 
offer recommendations based on those discoveries. I will also suggest areas for future 
research that emerged as a result of the study. This study was focused on discovering 
answers to the following research questions: 
1. How and why are multiple music programs supported by staff, students, 
parents and the community at this school? 
2. What are the benefits of maintaining a music curriculum at the school? 
Those questions led to answers that provided valuable insight into the culture of 
music at this local school. The success of this school music program centers on a group 
of motivated students who are passionate about playing a musical instrument and is 
supported by family, school, and various segments of the community. The themes 
mentioned by the study participants and explained in Chapter 4 (see Table 2) reflect the 
participant’s individual beliefs of the importance of students playing a musical instrument 
at school.  
 
Conclusions 
How and why are multiple music programs supported by staff, students, parents 
and the community at this school? 
Multiple music programs are supported at this school for motivated students who 
are passionate about playing a musical instrument. The variety and number of musical 
	 72	
ensembles provide opportunities for students to perform all types of music to challenge 
their abilities. This also creates opportunities for less experienced students to perform and 
experience some of the benefits of being in a school band. Family, school staff and 
members of the community support these students. Many students explain how playing a 
musical instrument in the band is fun and described being with their band members as 
"one big happy family." The band instructor, teachers, principal, community members 
and many of the parents all view most band students as a great bunch of kids. Knowing 
that adults are saying positive things about them go a long way in building the children's 
confidence. This happiness helps to fuel a positive culture in the school. 
A significant number of supportive individuals are connected to this school and 
are the foundation for much of the success the band program has experienced for many 
years. The school principal, teachers, and community leaders are people who make up the 
social capital network that connects with students in the framework and music culture of 
the school. 
Numerous student participants indicated that they felt good when playing their 
instruments. They enjoy playing a musical instrument in the school program and are 
happier with the school itself as a result. Participants also said that these performances 
are a creative outlet during the school day. Members of the community also expressed 
support for school bands and that attending performances made them feel good. The 
school recognizes this value of implementing music at the school and understands its 
benefits to the school culture and community.  
Additional themes of “making people feel good” were mentioned as a benefit by 
various participants. Some interviewees believed that playing a musical instrument helps 
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students with other academic classes. Some stressed that music is not just fun, but it also 
helps students develop personal discipline and provide leadership to others. Parents, staff, 
and students acknowledge how fortunate they are to have the music resources at this 
neighborhood school. The artistic culture is valued in the school and the community as 
evidenced by the support for, not one, but multiple musical ensembles. 
Some of the students lived in households where one or both parents and/or 
siblings played musical instruments. Seeing and hearing the experiences of a parent and 
older siblings who played and are playing in upper grades and college is a positive 
motivation for developing a deeper passion for musical performance. Some students 
experienced musical instruments in their home environments at early ages. They shared 
memories of watching and playing with family members at gatherings and other church 
settings.   
 
What are the benefits of maintaining a music curriculum at the 
school? 
The school district has made a voluntary commitment to keeping music programs 
in this school despite the expenses. The school's administration, parents, students and the 
community share views on various benefits of maintaining a music curriculum at the 
school. Comments on the benefits varied depending on the individual perspectives, but 
common themes revealed an appreciation of the discipline and leadership skills that are 
associated with the band performance classes. There was a sincere appreciation for both 
the musical and nonmusical benefits of student participation in the music programs. The 
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principal was pleased with the work performance of the band teacher and believes the 
quality of staff reinforces the positive culture that he envisions for the entire school.  
The school community supports the student participants by offering an expanded 
curriculum with advanced music courses including music theory, music composition, and 
multiple performing ensembles. The school administration is motivated to do more, for 
example, by creating matching funds for a Steinway piano for the department. They 
believe the benefits of funding the music programs outweigh the financial costs. 
 
Students 
The social communing with peers and the camaraderie surrounding school 
musical preparation and performances seems to strengthen the students' confidence. 
Many students said making new friends is one benefit of participating in band programs. 
Students who had played in bands with others before attending the school stated that the 
network of peers made it easier to transition to high school and created a family 
atmosphere within the school experience. Chandler, Chiarella & Auria (1988) expressed 
how students who have confidence in their musical abilities achieve higher levels of 
performance, and become even more motivated to continue music participation. 
Students believed they were making positive impacts on the school and the 
community through their performances.  
 
Parents 
 The parents interviewed in this study were pleased to have a school that values 
and funds instrumental music programs. They believed the cost of educational funding is 
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reasonable and commented on how fortunate they are to have a school that provides 
musical outlets for their children. Parents also provide financial support for care and 
maintenance of their child’s instrument as well as transporting them to and from 
performances until they can drive themselves. They see benefits and are pleased with the 
group experience and socialization for their child that accompanies playing a musical 
instrument in the band. 
 
Community 
Community members enjoyed student band performances. The music teacher, 
students and administration understand how the perception of the music education 
program in the community makes it, as Abril & Gault, (2007) asserted "more salient 
within the school" (p.32).  Students as a group seemed confident to perform publicly 
which reflects self-efficacy and belief in their musical abilities. Community performances 
with the guidance of the "music teacher occupies a unique place in students’ lives 
because of the opportunities to create more meaningful musical learning for students by 
combining in-school and out-of-school musical experiences" (Sichivitsa, 2007, p.56). 
Students also benefit by gaining additional performance opportunities in the community 
and establish positive, public relations on behalf of the school.  
 
Recommendations 
Bigrock High School has a circle of support that could serve as a model for other 
schools seeking to establish music programs. The research revealed streams of support 
that could be replicated by other schools. The recommendations from this qualitative case 
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study can serve to strengthen the culture of music and its implementation in schools that 
have a music program as well as those that do not. Based on these findings, the following 
recommendations are suggested: 
First, school administrators should work with constituents to discover the level of 
interest in a music program and use the results of the research as a model of how a school 
music program could operate. Like Major (2013), I recommend music advocates offer 
solutions to administrators when educational policies conflict with limited budgets for 
instrumental music. There is enormous support for music in public schools by 
administrators and general education teachers despite the financial challenges (Abril & 
Gault, 2006, 2008; Education Commission of the States [ECS], 2006b; Gallup 
Organization, 2003; Gerrity, 2007; Schultz, 2006). The support continues in spite of 
schools limited hours devoted to non-tested subjects like music because of increased time 
spent on tested subjects (McMurrer, 2007). In 2008, national statistics showed 
administrators reporting that 71% of eighth graders enrolled in schools where music 
programs were a part of the school and/or school district curriculum (Keiper, Sadene, 
Persky, & Kuang, 2009).  
The recommendations offered as a result of these findings emphasizes the need 
for alternative methods of keeping music in schools Explain the dilemma to the music 
staff, students, parents and the community who value the arts. Encourage this group to 
brainstorm ideas to keep the school music program through creative scheduling or after 
school. Major (2013) mentioned the importance of music educators understanding the 
"mechanisms by which successful music programs achieved their success" (p.8). This 
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information is useful to discover what needs to be done to sustain the support for the 
continuation of the music program. 
Explore the perceptions of the constituents that serve your school. Learn what 
they value. Some students perceive a music program in the school provides a valuable 
creative outlet and requires discipline. Some teachers and administrators agree that the 
atmosphere of the building is more pleasant because that segment of the student 
population is pleased with the creative opportunities of expressing themselves through 
music. Determine what the community values and how they perceive music benefits 
them.   
Second, administrators should investigate if adults connected to the school have 
played a musical instrument and explore how their experiences could benefit students. 
School leaders can tap into the school's volunteer network to see if there are parents who 
played instruments and would be willing to assist with developing and sustaining music 
programs. Looking in the community to see if musicians, amateur, and professionals 
would be potential role models and volunteers that could also be a part of inspiring a 
music program. Administrators must make the hard decision to support a school music 
program when public policies challenge the already limited resources for the school 
(Major, 2013).  
There are components in the study that focused on how participants contributed to 
the success of the music program. Parents explained supporting their children by 
transporting them to and from practices and performances as well as other financial 
sustenance. The principal described positive interactions with board members to garner 
support in attaining funds for the music department. The recommendation is that 
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administrators should seek out collaborations with community members and use their 
prior expertise as a way to enlist their help in supporting music programs.  
Finally, administrators should investigate programs that support the arts in and 
outside of schools. These kinds of programs can serve as alternatives to building music 
programs in schools. Working to partner with programs such as them might be a way to 
have kids get music time and slowly develop a culture in school. For example, Musicopia 
is a program that provides opportunities for children to experience, learn, perform, and 
appreciate music. Through in-school programs, out-of-school ensembles, and a successful 
instrument donation program, Musicopia (https://www.musicopia.net/) works to support 
school-based music programs and provide access to music education for all students.  
The VH1 Save the Music Foundation (http://www.vh1savethemusic.org/) is 
another resource for schools seeking to have a music program. Their two primary 
missions are to restore music education programs in America’s public schools and to 
raise awareness of the positive impact of music. Through strategic partnerships with 
school districts, the Foundation provides $35,000 worth of brand new musical 
instruments to public elementary and middle schools, jump-starting dormant music 
programs across the country. 
Mr. Holland’s Opus Foundation (http://www.mhopus.org/) donates musical 
instruments to schools nationwide with a focus on low-income communities. It promotes 
instrumental music by partnering with businesses, schools, and communities to provide 
new and refurbished musical instruments. In collaboration with committed school 
districts, the Foundation’s investments are strategically placed as part of a K-12 district-
wide plan that achieves the following outcomes: 
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• Economically disadvantaged students gain access to their school’s music program 
• Instrument and mouthpiece sharing is eliminated, resulting in added instruction 
and practice time for students 
• Aged instruments are replaced resulting in enhanced student engagement, learning 
and progression 
• Sequential, quality K–12 music education programs are sustained 
• Community engagement is increased 
• Music student’s academic achievement, school attendance, graduation rates are 
increased and suspensions are reduced, compared to the total school population 
This research is a case study of a successful music program. Adderley et al. 
(2003) found similar student themes of enjoying the social aspect of making friends and 
being a part of something bigger that comes along with playing in the band. The positive 
themes from the community reflected their views of the quality performances and how 
those performances made them feel. Abril & Gault (2007) believed that music educators 
must demonstrate to the community how music contributes to broader educational goals. 
Quality public musical performances for the community are a way of communicating 
those educational goals. It is important that those who make up "the cultural fabric of the 
community" understand music's purpose (Abril & Gault, p.32). This knowledge is crucial 
for educators to develop a plan of action.    
Students possess high levels of self-efficacy while playing their musical 
instruments and parental support. The school staff, administrators and members of the 
community sustain this confidence. The combination of these factors contributes to the 
success the music department is experiencing and the positive culture that permeates the 
school. 
Some students expressed how they play a musical instrument because it makes 
them feel good and it is enjoyable. This "feel good" has also been reported in other 
studies (Campbell, Connell, & Beegle, 2007) and was used to describe student 
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exhilaration of knowing how to read music. Other individual benefits that attract students 
is being with others who share similar beliefs. Some participants articulated how playing 
an instrument improved discipline and gave focus to the students. The culture of music is 
appreciated and supported by financial resources allocated by the district as stated by the 
principal and other participants. 
Students feel that the arts and music are valued. This belief nurtures a positive 
culture that influences the quality of the musical performances. They see additions to 
their school building and are appreciative. Some parents and students were concerned 
that monies designated for the athletic field would somehow diminish and divert future 
financial resources from the band program. This groundswell of energy for boosting the 
music program is ingrained into the culture of this school. The Bigrock High School and 
the community are committed to exposing its students to a variety of experiences. The 
school provides opportunities for students who play musical instruments to participate in 
civic orchestras and other musical competitions. This investment extends performance 
occasions, which improve their level of playing and makes the school music program 
better.  
Parents believe playing a musical instrument is a skill that lasts a lifetime and is 
vital to kids getting a comprehensive education. This aspect resonates with most of the 
parents who try and expose their child to everything imaginable. The teachers believe the 
school to be a community where students can learn, achieve and make positive 
contributions. These qualities make for better students and an excellent school. The staff 
interviewed believes the music classes are evidence that they are doing things that affect 
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the entire person and through the study of music are improving people and getting them 
to reach their potential.  
 
Future Research 
Based on the findings, there are several areas of inquiry for future studies. One 
area is a comparative study of different school sites with more/less supports for music 
programs and the impact it has on students, parents and community members. Also, how 
are the perceptions/experiences of students the same or different in schools that are 
severely underfunded and have to do more with less? 
An additional focus is could be on how parents and guardians who play musical 
instruments influence their children. This research would focus specifically on the 
experiences of having exposure to nearby family members beyond school hours and how 
it influences their perspective of musical performance. Also, I did not explore how other 
types of school clubs and organizations (e.g., athletes) enhance the academic experience. 
Students involved in other school clubs were not interviewed. Those discussions would 
be useful for future research. 
An added area of research is the role that private instruction has on student 
musicians. By interviewing private instructors of student musicians, one can attain insight 
into their perspective of student musical performance at a school. In addition to the music 
teacher, the vantage point of the private instructor can present the dynamics and a 
focused understanding of the progressions of a young musician. It can also shed light on 
strategies and techniques that perfect a musical piece and the student's ability and 
aptitude to grasp concepts.  
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Additionally, how and does this private instruction reach the individual student at 
a personal level which increases their musical abilities? Also, is self-motivation to 
succeed associated with a musician to develop additional skills that transfer into other 
academic pursuits, or does this grit and self-efficacy cause already intelligent individuals 
to become equally proficient as a musician? 
 
Summary 
 The introduction to this dissertation began with explanations of the challenges of 
implementing music in schools stemming from educational policies of the NCLB Act of 
2001. Maintaining music requires commitment from the students, parents, school staff, 
administrators and the community. Similarly, that commitment was expressed through 
interviews and revealed a belief that music classes positively affect students in reaching 
their full potential.  
The energy of the students and their support network at this school makes me 
believe that music programs are a gift of a lifetime. 
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 APPENDIX A: INTERVIEW QUESTIONS 
 
Student Interview Questions 
a. Can you describe your first musical experience? 
b. How do you see the role of playing a musical instrument in the school? 
c. What does playing a musical instrument mean to you? 
d. Can you describe any challenges you have experienced related to playing a 
musical instrument? 
e. Do you believe teachers and administrators at the school value music 
performance? Why/Why not? 
f.  To what extent do you consider yourself actively involved in musical 
performance at the school? 
g.  How does your family view musical performance? 
 
 
Parent Interview Questions 
 
1. Why do you believe playing a musical instrument is important? 
2. How would you describe the importance of your child playing a musical 
instrument? 
3. How would you describe your child’s role of playing a musical instrument in the 
school? 
4. To what extent do you consider yourself actively involved in your child’s musical 
experiences at the school? 
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5. How would you describe your relationship with the instrumental music program at 
the school? 
6. Do you think teachers and administrators at the school value instrumental music 
performance? Why/Why not? 
  
Principal / Teacher Interview Questions 
1. What has been the greatest budgetary challenge to creating programs for the 
school? 
2. Can you provide an example of where you have seen a student changed by his/ 
her instrument playing experience? 
3. Do you believe the funding of music at the school is justified? Why/why not? 
4. What do you believe the school values in terms of academics? How does music 
performance relate to those values? 
5. What do you believe the school values in terms of civic responsibility? How does 
music performance relate to those values? 
 
Community Stakeholder Interview Questions 
 1. How would you describe the relationship between your organization and the 
school? 2. Why do you believe music is important to the community? 3. How would you describe the value of music to your organization? 4. Do bands or performance groups from the orchestra come to your organization 
and play? If yes, what do you believe is the value? If no, what are the reasons that 
they haven't performed? 5. Do you and/or members of your organization attend performances held by the 
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school musicians? If yes, what do you believe is the value? If not, are there 
reasons you haven't? 6. Is it worthwhile to encourage and support music programs at the school? 
Why/Why not? 
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 APPENDIX B: SCHOOL DEMOGRAPHICS 
The School Demographics 
Bigrock High School Enrollment 
 
Grade 9 Grade 10 Grade 11 Grade 12 Total 
337  326  348  336  1347 
 
 
Student Curriculum  
Grade 9 Grade 10 Grade 11 Grade 12 Total 
232  221  235  238  2850 
 
Special Ed  
Grade 9 Grade 10 Grade 11 Grade 12 Total 
57  62  75  59  253 
 
Gifted  
Grade 9 Grade 10 Grade 11 Grade 12 Total 
43  43  39  36  161 
 
Gender Breakdown 
 
Grade 9  Grade 10  Grade 11  Grade 12  
Female/Male  Female/Male  Female/Male  Female/Male 
156/177  159/165  169/179  169/166 
 
Ethnic Grade Breakdown 
 
Grade 9 Grade 10 Grade 11 Grade 12 Total 
 
American Indian 1  1    1  3 
Asian   20  14  12  26  72 
Black/African  21  33  21  28  103 
Hispanic (Any) 6  2  1  1  10 
Multi-Racial  2  1  1  2  6 
White/Caucasian 283  273  313  277  1146 
Totals   333  324  348  335  1340 
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